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 This engaging presentation features a variety of 
innovative and practical teaching strategies that are 
intended to increase student accountability in 
online and face-to-face courses.   

 Based on their assessment methods and drawing 
from the literature, the presenters demonstrate 
how student accountability has a direct impact on 
extrinsic and intrinsic student motivation that 
translates into improved student learning and 
academic success.    
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 Over the past few semesters, the presenters have noticed a 
significant drop in student performance in their courses and 
discovered that this observation is not unique after conferring with 
their colleagues and academic advisors.   

 Many students seem to have disengaged from the learning process 
entirely.   

 Some students are stunned when their performance is assessed as 
insufficient and even become irate that a passing grade requires 
actually turning in assignments and participating in class.  

 This situation is particularly alarming because as students transition 
into graduate study or careers, they are ill-prepared for the rigors of 
this next phase of their lives and they do not have the requisite 
skills of self-regulation and personal responsibility. 
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 The traditional extrinsic forms of positive motivation in 
courses (“the carrot”), such as good grades, high GPAs, 
awards and recognition, no longer seem to be enough to 
encourage students to do more than the bare minimum 
towards their course requirements.   

 On the other hand, traditional extrinsic forms of negative 
motivation (“the stick”), such as the threat of poor grades, 
probation, dismissal and loss of future graduate study 
opportunities, do not seem effective with the current 
generation of college-age students. 

 The intrinsic motivations of simply learning to learn and the 
pleasure of the learning process appear to be lacking in the 
current climate of sound bites, multi-tasking and instant 
gratification. 
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 The literature supports the relationship between 
motivation and student performance and 
addresses some of the factors that promote or 
detract from motivation. 

 Yet there is still a gap or disconnect between 
student motivation and academic success.  

 The presenters determined that what is needed is 
to move beyond student motivation to student 
accountability as a way to improve student 
learning and academic success and to overcome 
the prevalent attitudes of apathy and entitlement. 
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 The presenters have implemented a combination of 
techniques, representing both carrots and sticks, to make 
students more accountable to themselves and to their 
peers so that students are both extrinsically and 
intrinsically motivated and are more actively engaged in 
their own learning. 

 Some of the outcomes they want to see in their courses 
overall are for:   
◦ 1) students to be more motivated to do more than the minimum 

in their courses,  
◦ 2) students to take more responsibility for their own learning as 

well for the overall learning experience in the course as a whole, 
◦ 3) students to have the opportunity to fairly and objectively 

critique their own course work and participation as well as 
become skilled in providing useful feedback to others and 

◦ 4) students to gain a more realistic view of their performance in 
courses throughout the semester and correct their behavior if 
necessary. 
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 Group Projects and Presentations 
 Self-Reflection  
 Peer Review 
 Exemplars 
 Midpoint Self-Assessment – new  
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 Team Projects – in INFO I210, INFO 211, INFO 
I421 

 In INFO I421, groups of 3-4 students: 
◦ Identify a real client outside of the school and interview 

the client about his/her database management needs 
◦ Design a system that supports the needs of the client 
◦ Build the database management application 
◦ Document the project 
◦ Present their project in four stages to the entire class 
◦ Conduct a peer review of each other 
◦ Faculty member grades the team, but adjusts it based on 

peer review information from the students on that team 
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 On a weekly basis 
 Each student evaluates his/her class participation 

using a template (see next slide) 
 Students give themselves a score on engagement, 

attention and behavior of between 0 and 4 
 Faculty member reviews the student scores and 

then adjusts as needed based on the criteria and 
the faculty member’s own observations 
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 Students complete a “Pre-Test” at the beginning of the 
semester, which is a survey of their views on a variety of 
potentially unethical or illegal behaviors,  and complete the 
same “Post-Test” at the end of the semester 

 Final assignment is comparing responses in the Pre-Test with 
those in the Post-Test to identify similarities and differences 

 Provide an opportunity to see how much student views have 
changed during the semester and to think about why  

 Shows the impact of the course on students’ views about 
behaviors they may encounter in their careers  
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 The presenters also promote intrinsic motivation 
through providing exemplars of many of the projects 
and homework assignments that students will be 
expected to complete throughout the semester at the 
very beginning of the course or well before the due 
date.   

 Rather than “giving away the answer”, the projects 
and homework assignments are unique enough that 
each student will be required to showcase his or her 
individual skills and effort.   

 Providing exemplars not only helps students to 
differentiate between work that is worthy of an A 
versus minimum efforts, but they also revise a 
student’s own internal view of what it means to be 
excellent and what he or she should strive for.  
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 Exemplars demonstrate the skills that students 
will be learning in their courses and how these 
skills translate into real-world applications that 
will be part of a student’s future career, which is 
a significant intrinsic motivator.   

 Students whose work is selected as exemplars 
are thus honored and rewarded in front of their 
peers, but examples of work that has been 
recognized as setting a standard for excellence 
also becomes part of the student’s professional 
portfolio, which is now expected for many 
careers as well as for admission to graduate 
programs in a number of disciplines.   
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Creating the 
Kung Fu Panda 
Media Library 
application  
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 Rather than assess the course at midterm time, the presenters 
turned the situation around by having students assess their own 
performance in the course at midterm time, which puts the 
accountability on the students.   

 By doing a midpoint self-assessment, students are able to 
identify the weaknesses in their behavior that are undermining 
their performance in the course so that they can choose to make 
a commitment to alter these behaviors during the second half of 
the semester.  

 This provides intrinsic motivation for students to recognize and 
change their behavior without the teacher’s intervention through 
either reward or punishment. 

 The presenters have tried this in Spring 2015 in several of their 
courses and the results have been positive.   

 Presenters received feedback that students like this technique.  
 This also provides the presenters will documentation that 

students identified how they needed to improve their course 
grades and participation in the remaining weeks of the semester.    
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 I have reviewed the PowerPoint slides after each 
lecture.  

 I have completed all readings assigned each week.  
 I have been well-prepared for all quizzes. 
 I have attended tutoring sessions when I needed help 

with my labs. 
 I have contacted my instructor when I needed help. 
 I have a plan each week for how I will complete all my 

work in this course. 
 So far I am happy with my performance in this course.  
 I read the feedback that my instructor or TA have 

provided for my labs.  
 I have not missed a single class session this 

semester.  
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 Interesting Results and Insights from the 
Midpoint Self-Assessment 
◦ Sara 
◦ Louie 

 How we can use this data this semester 
 How we can use this data in the future   
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