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Appendix A 

Self-Directed Writing Assignment 

 

The purpose of self-directed writings is to give you freedom to write about topics that are 

important to you; to create a community of writers by sharing writing about topics you value; to 

extend your view of language and literacy; to write freely, in your natural voice, and experiment 

with English and genres; and to move through the writing process as you select pieces to revise 

and edit as finished pieces.  

You can write about any topic—a favorite movie or book, an interesting person, a song, a 

current issue, a travel destination, a favorite place, a hobby, a personal experience, a school 

dilemma—and in any genre—a letter, a poem, a story, a dialogue, a cartoon, a song, a review, an 

essay, etc. Explore your own language as you write, the language that is most natural and 

comfortable, as well as the varieties you know but may not have used as writers. This is your 

opportunity to write about the topics that matter to you. 

Some of your pieces will be shared with your peers; some will not be. I may ask you to 

share one piece of your writing for peer response; I may ask you to read aloud one piece of your 

writing in a small group for oral feedback. Some pieces will be graded; others will not. You 

decide the pieces you want to share, and you choose the pieces you want to submit for a grade. 

But anything you submit for a grade will be a finished piece, a piece you have shared with peers 

and with me for feedback, and a piece you’ve revised, edited, and carefully proofread. In other 

words, much of what you write will be unfinished and unpolished but writing nevertheless—

writing for you. 

You will have time to write about your topics in class, but I expect you to continue 

writing out of class as well. 

At midterm and at final you will select two pieces to feature for evaluation, along with 

assigned formal papers in a portfolio. Your selection of self-directed writings should showcase 

different genres and different varieties of language. You will also submit all your other pieces as 

evidence of your work. The ones you don’t want me to read, simply fold them in half. The self-

directed pieces are evaluated as part of the entire portfolio, which earns a single graded based on 

your progress toward achieving the course goals. 
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You will average two to three writing a week. If you write more, that is okay. The 

writings should be a page or two on your chosen topic. [Don’t worry; we will brainstorm for 

topics in class.] 

I would suggest keeping your writings in a notebook or binder for easy access. 
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Appendix B 

Student Comments on Reader Response (RR) from End of Semester Surveys 

 

• [Reader response] helped me understand what my readers wanted. 

• [I received] constructive feedback from students who are also doing the 

assignment 

• [I liked] that we had a set group [for Reader Response], this way if we were 

working at home and had a question we had people we could call. 

• [Reader Response] helped better my essays. 

• I learned to accept what my peers thought about my work. I also enjoyed getting 

multiple viewpoints. 

• I like[d] the multiple opinions. I knew when 2 or 3 people said the same thing, I 

should probably listen. 

• [Reader Response] made my final draft[s] much better in the end. 

• [Reader Response] helped me to change my paper[s]. 

• I was comfortable sharing with my [Reader Response] group. 

• I liked the format [of Reader Response]: praises, questions, suggestions. 

• I found how to write to my audience—my classmates were able to tell me if they 

understood my wording or not. 

• I really enjoyed the RRs. It helped see other people’s point of view on the paper, 

and helped you see corrections that need made that you may have not seen before. 

• [Reader Response] really help me when I am confused about something in my 

paper, and they help me when it comes to having something to say 

• I liked that I could ask my [Reader Response] group questions if I was unsure of 

what to writer about. 

• I liked when there were ideas that I could use [;] it was great when there were 

helpful points that made my paper better. 

• I liked hearing what my peers had to say about my papers. 

• I like how much I can depend on my [Reader Response] group. 
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• It was very helpful to hear what other students were thinking and give me more 

ideas. 

• It was very helpful especially when trying to organize my papers. 

• Sometimes when writing a paper [I] don’t see things quite as ‘fresh eyes’ do. Also 

to see if ideas are getting across. 

• I did find the RR helpful because it could’ve gave [me] ideas, turn [my] paper in a 

different direction, or even help [me] realize what is good for [my] paper. 

• It was always a way to get to know our classmates. I like that we were able to get 

our peers[’] feedback. 
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Appendix C 

A Sample of Instructor Microsoft Comments on Student Draft  
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Appendix D 

A Sample of a Student Draft with a Peer’s Microsoft Comments 

 
 



64 
 

 



65 
 

 
 



66 
 

 
 

 

 

 



67 
 

Appendix E 

Additional Samples of Student Comments from Surveys 

 

Self-directed writing. 

• I could write about something that intrigued me 

• They gave me a chance to express myself and show off a creative side of me that I 

don’t show that often. 

Learned in class. 

• I learned to become a better writer. 

• I honestly feel I have become a better writer. 

• Revision is important. 

• To write as the audience has no ideas about the concept that you are describing to 

verbalize everything to convey the idea and assume nothing. 

Other comments. 

• I really like the fact that we had “groups”; it was like a comfort niche. 

• I enjoyed this class, appreciated the encouragement. Writing is not an easy task 

for some; your approach made it seem like writing was something accessible  

• We could work in groups to get better insight on our papers. 
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