
DANIEL FRANKLIN HATFIELD: 
THE INDIANA COLLEGE EXPERIENCE IN 1836 

Laura Monroe Bachelder 

Submitted to the faculty of the University Graduate School 
in partial fulfillment of the requirements 

for the degree 
Master of Arts 

in the Department of History, 
Indiana University 

October 1997 



Accepted by the Graduate Faculty, Indiana University, in 
partial fulfillment of the requirements for the degree of 
Master of Arts. 

Thesis 
Committee 

June 26, 1997 

Elizabeth Brand Monroe, Ph.D. 

Scott V. Seregny, Ph.D. 

David G. Vanderstel, Ph.D. 

Timothy R. Crumrin, M.A. 

ii 



Acknowledgements 

There are many people without whose encouragement and 

expertise this might never have come to fruition . Elizabeth 

Brand Monroe, the chair of my committee, slogged through draft 

after draft helping to develop and fine-tune my ideas (and 

ridding my paragraphs of the passive voice)! 

Timothy R. Crumrin, Historian at Conner Prairie, offered 

invaluable advice on source material and character development 

as well as total faith in the project. David G. Vanderstel 

also had helpful suggestions and Scott V. Seregny is to be 

thanked for plunging enthusiastically into the unfamiliar 

waters of public history and offering his ideas. 

At the root of this paper lies financial support from the 

Indiana Humanities Council and the Indiana Historical Society 

in the form of an Indiana Heritage Research Grant. Conner 

Prairie offered interest, staff time, and money as the 

sponsoring institution for the research grant and the 

benefactor of the finished product. 

Johanna Herring, Archivist at Wabash College, found 

answers to a myriad of questions and fielded several anxious 

calls from Illinois. The staff in the archives at Indiana 

University, Hanover College, DePauw University and Earlham 

College also made life simpler with their efforts. 

Finally, I can not thank my friends and family enough for 

providing moral support, suggestions, and, above all, 

confidence that this thesis would someday be done! 

iii 



Preface 

In the fall of 1993, I enrolled in a graduate-level 

introductory class on public history. As part of the course, 

I wrote a sample grant application for the Indiana Heritage 

Research Grant program administered by the Indiana Humanities 

Council and the Indiana Historical Society. The grants support 

research and oral history projects that further the 

understanding, documentation, and preservation of Indiana 

history. For my class assignment I drafted a project examining 

World War II home-front conditions in Indiana. 

However, at the time that the projects were due, Timothy 

Crumrin spoke to the class about his career as the archivist 

and historian at Conner Prairie. In 1964 pharmaceutical 

magnate Eli Lilly founded Conner Prairie near Indianapolis, 

Indiana, giving the 1823 William Conner house and the 

surrounding land to Earlham College (Richmond, Indiana). Over 

the next fifteen years, thirty historic structures were moved 

to the site to create an early nineteenth century community, 

11 Prairietown. 11 

Using Prairietown, Conner Prairie has developed into a 

"living history museum." Living history museums use people in 

historical costume-- 11 interpreters 11 --to relate events and the 

ways of the past to a contemporary audience. Interpreters can 

recount these events in either the first or third person. 1 In 

Prairietown, interpreters work in the first person, assuming 
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personas and maintaining them throughout their dialogues with 

visitors. The interpreters will not concede to museum visitors 

that it is any other year than 1836. With Prairietown, the 

Conner House, activity areas, and special events, Conner 

Prairie strives to "serve as a local, regional and national 

center for research and education about the lives, times, 

attitudes and values of the first generation of early 

nineteenth century settlers in the Old Northwest Territory, 

• ? based on the Indiana exper1ence. 11 -

As a result of Crumrin's presentation to the class, I 

spoke with him about preparing an Indiana Heritage Research 

Grant proposal to fund summer research for Conner Prairie. 

Crumrin suggested several topics he thought would be valuable 

additions to Prairietown' s interpretation. Student life at 

Indiana's antebellum colleges was one of the areas needing 

research. Intrigued, I agreed to prepare a grant proposal. 

Crumrin and I decided to focus on five Indiana colleges, 

choosing the state university and four private schools spread 

geographically around the state. 

Soliciting advice from both Crumrin and Elizabeth B. 

Monroe, an associate professor in history at Indiana 

University-Purdue University, Indianapolis, I prepared and 

submitted a proposal early in 1994. During the spring I 

searched for extant resources as part of a research design for 

a graduate class on historical methodology. In May 1994 the 

Indiana Humanities Council and the Indiana Historical Society 
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awarded Conner Prairie the Indiana Heritage Research Grant. As 

the Primary Researcher I spent sixteen weeks collecting 

information on DePauw (Indiana Asbury) University, Earlham 

College, Hanover College, Indiana University, and Wabash 

College students in the years before the Civil War. 

Initially, the goal of the project had been for me to 

produce a thirty-page research report and speak to several 

groups about my findings. However, by early summer, Crumrin 

determined that there would be funds in the Conner Prairie 

publication budget to produce a sixty-page illustrated booklet 

that could be distributed to libraries and sold in the museum 

store. In the spring of 1995 Conner Prairie and their 

affiliated Center for the Study of Indiana Life published the 

booklet. 3 

In the fall of 1994 I began to search for a topic for 

this public history paper. As a public history student I had 

the flexibility to choose a topic that would serve the needs 

of a local museum or historical organization and could be used 

to educate the general public. Brainstorming with Elizabeth 

Monroe resulted in a variety of paper ideas, most related to 

the history of education. 

The idea that sparked the most enthusiasm for me was that 

I take the information I had gathered over the summer and 

create a fictional college student who would be portrayed by 

a first-person interpreter in Prairietown at Conner Prairie. 

The initial grant proposal had already included the 
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integration, by Conner Prairie staff, of the new information 

into Prairietown's story. Using this integration as my public 

history paper topic would simply save staff time. 

Prairietown is already populated with residents typical 

of most 183 Os villages. Among them are farm families, a 

doctor, a blacksmith, a store owner, a school teacher, and an 

innkeeper. All of these citizens are fictional characters 

based on historical data. This public history paper will be 

the first step in "bringing to life" Daniel Franklin Hatfield, 

a Wabash College student. 

There were a number of questions I wanted to answer as I 

created Daniel. What was a student's daily schedule? What were 

the rules and punishments? The curriculum? The leisure 

activities? How common was a college education and what 

academic preparation was available to students pursuing 

college degrees? 

In 1836, Daniel's story could have taken place at Indiana 

College (later Indiana University), Hanover College, or Wabash 

College. I chose to "send" him to Wabash. I wanted to explore 

life at a denominational college--much more the rule than the 

exception in 1836. I also wanted to discuss the manual labor 

programs which were popular in the 1830s and helped to make 

colleges more affordable. Indiana College did not have a 

manual labor program; Wabash and Hanover did. 

Wabash also had many advantages as I evaluated. available 

sources. Several alumni reminiscences discussed college life 
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at Wabash in the mid to late 1830s. Faculty and trustee 

minutes not only were available and detailed, but also were 

indexed. A trustee meeting in 1834 stated in painstaking 

detail the rules by which students were required to live and 

the consequences if they did not. Institutional catalogues and 

literary society records were extant. Time and time again I 

was able to find information relevant to 1836. However, 

throughout this paper I have also used sources and anecdotes 

for Indiana and Hanover Colleges, to give a fuller depiction 

of a typical college student's life in the 1830s. 

Similar decisions were made to piece together a family 

life and pre-college life for Daniel. Descriptions of 

Brookville, Indiana from the 1820s and 1830s offered details 

necessary to create a homelife for the Hatfields. Many local 

residents had come to Brookville from Pennsylvania, and at 

least one family specifically from Chester County. Daniel's 

family history is based on this pattern of migration. 

Daniel and his family, the result of this research and 

compilation, will serve to further educate Conner Prairie's 

visitors on the changes in our society over time. The museum 

has several audiences. First, school children come from all 

over the Midwest and from a wide range of economic and social 

backgrounds. But the II typical II museum visitor tends to be 

middle aged (forty-five to sixty-five) and middle income. Much 

like the population at large, about one quarter are college 

graduates. Many of these attendees bring young children or 
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grandchildren with them to Conner Prairie. Other visitors come 

only for special events--such as symphony performances or 

weddings--and tend to be more affluent and between the ages of 

thirty and fifty. 4 

My hope is that all of these varied groups will be able 

to learn from their interactions with Daniel Franklin Hatfield 

and leave Conner Prairie with some understanding of society's 

changing attitudes towards education over time. 
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Historical Background 

Expansion and optimism dominated the first half of the 

nineteenth century in America. The nation spread rapidly 

westward and citizens paid new attention to internal 

improvements and methods of binding together the far reaches 

of the country. In 1828, Andrew Jackson became president and 

ushered in the age of the common man. Jackson was of modest 

birth and his achievement confirmed the opportunity for any 

diligent man to succeed. 

Yet the spirit of opportunity took hold before Jackson 

came to the forefront, and the boundaries of the nation had 

changed considerably by the early 1800s. In 1803 Thomas 

Jefferson's administration doubled the size of the country 

with the Louisiana Purchase, and in 1819 Spain ceded Florida 

to the United States. 5 In 1845 the United States annexed 

Texas. Several years later, with the end of the Mexican War, 

California and New Mexico became American territories as 

well. 6 By 1850 explorers and settlers had spread across the 

Rocky Mountains to the Pacific Ocean. 

In the first half of the nineteenth century the federal 

government repeatedly pushed the Native Americans into 

retreat, removing them from the region east of the Mississippi 

River. Andrew Jackson, an avid Indian fighter, encouraged 

numerous removal treaties with the Indians and promoted the 

Indian Removal Act of 1830. By 1840 the federal government 
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could proclaim the removal campaign a success and the frontier 

safe for settlement. 

To unite the ever-growing country, state and local 

governments, as well as private citizens, began to clamor for 

better roads and avenues of transportation. The federal 

government was slow to commit financially, arguing that the 

Constitution prohibited its involvement in internal 

improvements. 8 Despite debates over federal funding, private 

and state sources contributed generously. The Philadelphia

Lancaster Turnpike and Wilderness Road both opened to travel 

in the 1790s. 9 By 1815 construction had begun on the National 

Road, starting at Cumberland, Maryland and finally reaching 

Vandalia, Illinois in 1838. 10 

In the 1820s, state governments and private investors 

directed new efforts towards the building of canals. In 1817 

construction began on the Erie Canal, and in 1825 it opened to 

travel. Three years later the Delaware and Hudson Canal opened 

between northeastern Pennsylvania and the Delaware River. 

Nationwide, states made plans for their own canals. 11 By the 

late 1830s steamboat travel was increasingly common, easing 

travel even more. 12 And by 1840, three thousand miles of 

railroad tracks crossed the country. 13 

Not everything flourished and grew. In 1819, in the wake 

of the War of 1812, fluctuating cotton prices and an influx of 

British goods on the American market caused a - financial 

panic. 14 Inflation again ran rampant in the 1830s, leading to 
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the Panic of 1837 and depression until the early 1840s. As a 

result many planned internal improvements went bankrupt, were 

never completed, or were significantly delayed. :5 

Indiana shared in the national crises. In 1810, Indian 

attacks were a constant threat, but with the signing of 

successive treaties and the close of the War of 1812, the 

peril waned and Indiana became a desirable area in which to 

settle. In 1816 Indiana achieved statehood and between 1810 

and 1830 the population grew from nearly 25,000 to more than 

340,000. 16 

The popular concern with internal improvements manifested 

itself in Indiana too. In 1821 the state legislature proposed 

the construction of twenty-four state roads and in 1826 began 

-building the Michigan Road between Lake Michigan and the Ohio 

River. 17 The Internal Improvements Act of 1836 provided for the 

construction of three canals, a railroad from Madison to 

Lafayette, and the surveying and improvement of several other 

roads. 18 But the Panic of 1837, as well as financial 

mismanagement by the state, prevented the transportation 

system from becoming a reality. 19 

Regardless of the roads available for travel, settlers 

moved westward to Indiana and other regions of the country and 

sought to establish familiar institutions and values in their 

new homes. As early as 1636, when Harvard College opened its 

doors, eastern institutions had offered young men college 

educations. By the early eighteenth century easterners had 
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founded the College of William and Mary in Virginia and Yale 

College in Connecticut. 20 In 1783, Americans had more than 

twenty institutions of higher learning at their disposal. ': 

Pioneers moving westward in the nineteenth century were 

well aware of these eastern schools. As they settled in new 

areas, the graduates of eastern colleges often founded new 

western colleges. In 1842 The American Almanac listed 101 

colleges nationwide. 22 More than one third of these were west 

of the Appalachian Mountains. 23 However the standardized 

hierarchy of late twentieth century education--encompassing 

elementary, middle, and high schools to prepare pupils for 

college--had not yet emerged. 

The federal government made provisions to encourage 

education even before Indiana became a state. The Land 

Ordinance of 1785 set aside section sixteen of each township 

to benefit public schools. Money generated from the rental or 

sale of the land was to support "common" or public elementary 

schools, but whether to open a school remained a matter of 

community choice. 24 If enough citizens expressed an interest, 

the county commissioners formed a school corporation and 

elected trustees to manage the section sixteen funds. 25 Few 

communities took advantage of this enabling legislation. 26 

Early on, the Indiana state legislature also expressed a 

desire to create a statewide comprehensive system of public 

schools ending with a state college. 27 However, the. General 

4 



Assembly did not mandate statewide public schools until 1852. 2" 

Even then state Supreme Court decisions outlawing local tax 

lev ies for education and the pressures of the Civil War 

prevented the school system from becoming a statewide reality 

until the 1870s. 29 

In the first half of the nineteenth century, the majority 

of Indiana schools were locally organized, private schools 

affiliated with churches. 30 These private "subscription" 

schools and the common schools offered elementary education. 

In the absence of public high schools, academies and 

seminaries- -a term that did not indicate solely religious 

training--constituted the available secondary education and 

college preparation. 31 None of these early schools was free. 32 

Private schools could not draw from the common school fund 

generated by the section sixteen lands, making tuition charges 

necessary. But even the common schools required tuition fees, 

their trustees frequently having mishandled the section 

sixteen funds. 33 

In 1818 the Indiana General Assembly created a new 

institution of secondary education, the county seminary. But 

the operation of such a school, like the common schools, was 

not required by law and depended heavily upon the community's 

desire to open one. In 1825 Knox and Union counties opened the 

state's first county seminaries. To cover operating costs, 

each county received state funds generated by fines a However, 

this income rarely provided for more than several months of 
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school, and a tuition charge was still common. 3 ' Students 

interested in secondary education also took classes in the 

preparatory department of nearby colleges. 35 Many institutions 

of higher learning began as seminaries or academies before 

they developed a fixed college curriculum of arts and 

sciences. Even then they maintained the preparatory 

departments. 36 

Different motives led to the establishment of frontier 

colleges and academies. Some easterners viewed the founding of 

colleges in the West as a way to "civilize" the frontier by 

reinforcing proper morals and controlling behavior. 37 By the 

1830s, the American Bible Society, the American Home 

Missionary Society, the American Tract Society, and the 

American Education Society were working to "evangelize the 

West." The American Education Society in particular helped t o 

support small frontier colleges and sponsored students 

aspiring to the clergy. 38 

In the first half of the nineteenth century a wave of 

religious fervor known as the Second Great Awakening peaked. 39 

Christians throughout the country participated in revivals and 

camp meetings, such as the massive 1801 meeting at Cane Ridge, 

Kentucky which drew an estimated ten to twenty-five thousand 

worshippers. 40 With this activity, small frontier towns often 

had difficulty finding clergymen to fill their pulpits. Many 

communities founded colleges in the hopes of training young 
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men for the ministry. Indeed, the ministry was one of the most 

common career choices for early college graduates. 42 

The majority of early colleges were controlled by 

clergymen and affiliated with particular denominations. 

Congregationalists founded Harvard and Yale Colleges, 

Anglicans the College of William and Mary, and Presbyterians 

opened Princeton. 42 Presbyterians, including those in Indiana, 

opened and funded numerous schools to train men for ministry. 

Methodists, on the other hand, founded only a few colleges, 

being less convinced that clergymen needed formal education. 43 

In the absence of substantial public funding, however, the tie 

with the church often provided a strong financial resource for 

small, struggling colleges. Even schools without an official 

denominational tie frequently had theologian trustees and 

faculty members who exerted religious influences upon school 

operations. 44 

The Presbyterian, Baptist, and Methodist Episcopal 

churches struggled with internal dissension and splintering in 

the early nineteenth century, further enhancing the 

denominational character of higher education. The splits were 

rooted in regional concerns, often the abolition of slavery. 

These conflicts left each denomination with two or more 

factions, each battling for parishioners and trained pastors. 45 

A trend of nativist sentiment in the early 1800s also fed 

the determination to establish Protestant colleg.es. Large 

numbers of European immigrants raised a fear of the Catholic 
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influence. As a result, many Protestants became convinced of 

the need to educate their own young men to stave off the 

perceived growing power of the papacy in America. 46 In Indiana, 

Wabash College professor E.O. Hovey wrote to his brother in 

law that "the movements of the Catholics are rather alarming. 

It appears . that they are now erecting four chapels in 

the Wabash country. 11 4 7 

Newly-founded frontier colleges offered other advantages 

beyond spiritual training and support. Educational 

institutions extended economic benefits to their communities 

and students. Settlers were attracted to college towns by the 

prospect of an education for their children. Many families 

could not afford to send their sons to eastern schools like 

Harvard or Yale but could send them to a local college. These 

new settlers aided the community by investing in the town. As 

the population increased, so did land values. In addition, 

students helped the community by paying room, board, and 

tuition. 48 

In view of these advantages, towns often tried to outbid 

each other for the honor of hosting new institutions of higher 

learning. They donated money, land, and resources to the 

college founders in exchange for the privilege of being the 

site of the future college. 49 The most important factors in 

choosing a site, in addition to the money and land offered, 

were the physical and moral health of the location, Founders 
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believed that smaller towns, removed from the potential vice 

of the big city, held fewer distractions from studies. 5J 

Local support for an institution was crucial because 

state support for higher education was minimal. In Indiana, 

where support of elementary and secondary education was 

lukewarm at best, attention to higher education was 

negligible. Beyond their involvement in chartering colleges, 

Indiana and other state governments did little to encourage 

and advance higher education. 

The federal government played a more active role. When 

Indiana entered the Union, the federal government granted the 

state a plot of land designated for the benefit of a state 

college. Like the section sixteen lands for the common 

schools, Congress intended that the use, rental, and sale of 

the land maintain the college. 51 

The paucity of early government support for higher 

education contributed to the financial struggles that plagued 

most frontier colleges. New schools had few alumni to 

contribute funds and often had to rely upon the generosity of 

religious organizations, community members, and easterners 

desirous of "taming" the West. 52 Faculty members sometimes went 

without salary for several years when enrollment and donations 

were low. 53 

Despite these deterrents, western college founders had 

strong models to emulate. They followed the examples of 

prominent colonial colleges, such as Harvard, Yale, Princeton, 
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and William and Mary- -themselves founded upon the English 

paragons of Oxford and Cambridge universities. Oftentimes, men 

struggling to organize schools on the frontier had themselves 

graduated from these eastern colleges and were anxious to 

establish carbon copies of their alma maters. Princeton and 

Yale have been called the mothers of colleges for just this 

reason. 54 

This influence continued throughout the century. In 1828, 

Yale circulated a report which helped to set standards for 

curricula for the following fifty years. This "Yale Report" 

maintained that colleges should focus on the classics and 

reject new arguments for more practical curricula. It was not 

until after the Civil War that colleges began to move away 

from the classics and embrace sciences, research, and a 

broader, more flexible curriculum. 55 

Literature 

Historians in their analyses of the development of 

western colleges and their roles in frontier communities 

present a largely unified interpretation. Only a few deviate 

from the main points of Donald G. Tewksbury's 1932 monograph, 

The Founding of American Colleges and Universities Before the 

Civil War. 56 Tewksbury stresses the impact of easterners in 

founding western colleges, both by offering suitable examples 

such as Yale College, Princeton College, and Harvard 

University, and by their interest in "taming" the rough 
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western frontier by reinforcing acceptable eastern values. 

"Colleges were to serve . against the forces of evil that 

were felt to be incarnate in the rude frontier population. 11 50 

However, Tewksbury argues that these frontier institutions 

were more democratic than those in the East because the 

western social order was less defined and frontier settlers 

regarded education as more of a right than a privilege. 58 

Tewksbury also emphasizes the sectarian nature of American 

colleges as training grounds for future ministers, a theme 

that has continued to dominate the work of more recent 

education scholars. 59 

Tewksbury depicts antebellum colleges as ephemeral, with 

many more failing than succeeding. With the difficulty of 

travel, and denominational and local rivalries, settlers 

founded far more colleges than could be supported by the 

available pools of students and financial resources. College 

foundings oscillated with migration patterns, the number of 

new colleges growing dramatically in the 1830s and peaking in 

the 1850s. 60 Using the dates of state-issued charters, 

Tewksbury estimates that one hundred and eighty permanent 

colleges--defined as those that survived into the twentieth 

century--were opened before the Civil War. Many more closed 

their doors without seeing the turn of the century. 61 After 

examining these college foundings and failures, Tewksbury 

arrives at an eighty-one percent mortality rate. -He blames 
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this high failure rate on financial struggles, sectarianism, 

poor locations, and natural disasters. 62 

Many historians of education have agreed with Tewksbury's 

main points and analysis. 63 In 1952, Richard Hofstadter and C. 

DeWitt Hardy wrote The Development and Scope of Higher 

Education in the United States. While Hardy examines the 

condition of higher education in the 1950s, Hofstadter delves 

into the historical background. Hofstadter, like Tewksbury, 

emphasizes the religious orientation and motivations of 

antebellum colleges, and asserts that higher education became 

increasingly secular in the wake of the Civil War. 64 

According to Hofstadter, government involvement and aid 

increased with legislation like the Morrill Act (1862) 

supporting agricultural and engineering education. Colleges 

began growing into universities embracing professional and 

graduate schools, research, and laboratory sciences to meet 

the requirements of a rapidly industrializing nation. The 

influence of religious denominations declined. 65 

Hofstadter disagrees with Tewksbury' s assertion that 

frontier education was democratic. Hofstadter cites the narrow 

curriculum that stressed classics and ignored practical 

subjects, preventing higher education from being useful to 

those pursuing careers in agriculture, mechanics, engineering, 

or even business. 66 Colleges remained outside of the economic 

mainstream since most jobs were available to young men without 

college degrees. Informal training or apprenticeship was often 
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all that was necessary for a career in law or medicine. Some 

religious sects even accepted uneducated clergy if they were 

pious enough. 67 By 1870, college student numbers had dropped. 

Although complaints about curriculum began in the 1820s, 

widespread demand for change in higher education did not come 

until the 1840s and 1850s. 68 

Hofstadter's later publication, Academic Freedom in the 

Age of the College (1955), reiterates his earlier 

characterization of antebellum colleges and examines academic 

freedom in that setting. He refers to the early nineteenth 

century as the ''Great Retrogression," bringing a decline in 

academic freedom with the rapid growth of higher education. 

Faculty taught a limited and rigid curriculum, relying on 

recitations and lectures. 69 Instruction was often no better 

than that at an average grammar school; it was uninspiring, 

routine, and stifled creativity. 70 

Frederick Rudolph~ another education historian, agrees 

with many of Hofstadter's arguments. In The American College 

and University: A History, he depicts early higher education 

as stemming from denominational competition and the desire of 

easterners to "tame the West" and clone the East. 71 Rudolph 

concurs that antebellum colleges were elitist and indifferent 

to societal needs. The absence of universal public education 

prevented colleges from being important community 

institutions. 72 But colleges could not survive as purely elite 

and sectarian institutions. Competition for funding required 
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them to appeal to a broad audience and serve the public I s 

needs. Consequently, colleges began to consider curricula more 

likely to benefit that public. By the 1870s, colleges offered 

more opportunities for female education, as well as more 

training in fields like agriculture and the sciences. 73 

Other recent scholars reiterate many of Tewksbury I s, 

Hofstadter 1 s, and Rudolph 1 s arguments, particularly the 

religious character of higher education and the instability of 

collegiate institutions. 74 Most scholars agree that college 

life was uninspired, instruction mediocre, and admission 

standards low. Faculty strove to act as surrogate parents to 

their pupils and founders assumed that a rural location 

presented fewer temptations for students than an urban one. 75 

One of the first substantial challenges to Tewksbury 1 s 

study came in the early 1970s from Natalie Naylor. In 11 The 

Ante-bell um College Movement: A Reappraisal of Tewksbury 1 s 

Founding of American Colleges and Universities, 11 Naylor begins 

by questioning Tewksbury 1 s definition of a college. She argues 

that he includes in his statistics chartered schools that 

never opened and others that began as academies and never grew 

into mature colleges. Tewksbury also includes schools that 

opened but never graduated a single student. This inadequate 

definition of college, Naylor says, invalidates Tewksbury 1 s 

assertion that 80% of antebellum colleges failed. Most of the 

schools that endured long enough to grant degrees and offer a 

full college course survived into the twentieth century. 76 
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Naylor also takes exception with Tewksbury's attempt to 

assign individual colleges a single controlling denomination, 

c iting several errors in his data. Notwithstanding the 

clergy's role in higher education, Naylor asserts that most 

colleges tried to support Christian values and teachings 

without being narrowly sectarian. 77 She suggests that the early 

nineteenth century "was the age not of the denominational 

college but of the Christian college." 78 Like Rudolph, Naylor 

shows that schools relied on local support, and that 

alienating those not affiliated with a particular denomination 

could be hazardous to the fiscal health of an institution. 79 

In "American Colleges in the Nineteenth Century: From 

Localism to Denominationalism," Daniel Potts also addresses 

the influence that a community had upon its regional 

institution of higher education. Potts rejects Hofstadter's 

argument that higher education started with denominational 

affiliations and became increasingly secular over time. Potts 

instead contends that the trend moved the opposite direction, 

with religion becoming increasingly important after the 

1850s . 80 

Potts says that before the 1850s colleges were more 

influenced by their communities than by denominational 

control. Schools that did not serve the needs of their 

communities had trouble raising student numbers. In exchange 

for financial support, colleges offered their communities 

preparatory programs and training for common school teachers. 
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The college president might also preach at the local 
g; 

churches. - But as the century wore on and these schools became 

better established, they were less dependent upon local 

support for survival. Once they were financially stable they 

could afford to appeal to denominational interests . Many 

schools saw an increase of out-of-town students who were drawn 

by denominational loyalty. 82 

In the early 1980s, the discussion of the history of 

higher education changed direction. In American Collegiate 

Populations: A Test of the Traditional View Colin Burke 

challenges earlier interpretations of the development of 

antebellum higher education. He is particularly disenchanted 

with Tewksbury, Hofstadter, and Rudolph whom, he says, 

overgeneralize and misinterpret the sources. According to 

Burke, they ignored the economic and social context of early 

colleges, while characterizing schools as conservative, 

elitist, stagnant, and dominated by religious motives. 83 He 

also accuses his colleagues of unfairly stereotyping students 

as conservative, 

business, the 

elite ministerial candidates, 

development of science, 

industrialization of America." 84 

"removed from 

and the 

Burke disagrees with the other historians' assessments of 

early colleges as antidemocratic and rigid . He complains that 

arguments branding colleges as elitist fail to allow for 

differences in regional economies and the effect these 

economies had upon career choices. He notes that student 
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bodies became more and more diverse in their backgrounds and 

career goals over time. 35 In addition, midwestern schools often 

tried to keep tuition low and frequently waived tuition for 

the sons of clergymen, putting college within the financial 

grasp of many more young men. 86 

Burke objects to the argument that colleges changed their 

curricula only to boost dropping enrollments. He believes that 

colleges were inherently flexible, di versifying their 

curricula and services to accommodate their students. 87 Burke 

blames enrollment fluctuations on regional, social, and 

economic conditions rather than on the schools' failure to 

respond. 88 

In addition, Burke discounts Tewksbury's emphasis on the 

religious nature of the nineteenth-century college. Instead of 

stressing the impact of religion on antebellum higher 

education, Burke--like Potts--asserts that colleges were as 

much a product of their surrounding communities as they were 

of a sponsoring denomination. 89 Local influence could even 

result in more than one denomination having some interest in 

an institution. 90 

Burke also criticizes Tewksbury's assertion that higher 

education was fragile, unstable, and poorly supported. Like 

Naylor, he takes exception to Tewksbury' s definition of a 

college, including chartered schools which never opened and 

those which never taught a college curriculum. For his own 

count of active colleges, Burke consults post office 
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directories, atlases, local almanacs, college catalogues, 

denominational publications, and state histories, eliminating 

any schools that failed to open or mature. 9: 

Burke agrees with Tewksbury that schools faltered and 

closed in record number in the 1840s and 1850s; however, he 

accuses Tewksbury of oversimplifying and arriving at figures 

that are too high. He also chides Tewksbury for not adequately 

addressing regional variations and denominational 

differences. 92 For instance, Burke discovers that 

"nondenominational, state and Catholic colleges had more 

failures than the schools supported by the denominations that 

have been considered the aggressive leaders in the evangelical 

movement. 11 93 Burke finds that seventy percent of colleges 

founded before the Civil War lasted until the twentieth 

century, a much more stable image of higher education than 

Tewksbury' s nineteen percent. 94 

Burke also complains that scholars such as Tewksbury and 

Hofstadter overemphasize the ministry as the career of choice 

for college graduates. He points out that many graduates went 

on to have several different careers or hold two posts at the 

same time. By counting only one career per student, historians 

have warped the picture. According to Burke, alumni 

directories and data routinely undercounted business, law, 

education, and science-related professions. 95 Historians have 

also overlooked how regional economies affected career 

choices, and how alumni networks influenced the process. 96 
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Critics have given American Collegiate Populations tepid 

reviews, some of them pointing out problems with Burke's 

numbers and his over-reliance upon statistics. Other reviewers 

compliment Burke on his thorough data, but have been repulsed 

by his attack on Tewksbury--which rests largely on matters of 

definition. 97 

Burke's attempt to 

education in antebellum 

revitalize a history 

America has faltered. 

of higher 

The most 

recently published articles and books have clung to the 

traditional view of nineteenth-century higher education. They 

have continued to characterize colleges as offering narrow 

programs of study, bolstering religious goals, and struggling 

to maintain financial stability. 98 
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Daniel Franklin Hatfield and his Family 

In January 1817, Thomas and Elizabeth Hatfield married in 

Chester County, Pennsylvania. Shortly after they married, they 

decided to migrate west in search of land on which to raise 

their family. The War of 1812 had ended in December 1814. With 

the completion of peace negotiations, the threat of attacks by 

the several nearby Indian tribes seemed significantly lower 

than before. This made the southern and eastern parts of the 

Indiana territory much more attractive to settlers. 99 Other 

Pennsylvanians had already found good affordable farm land in 

the southeastern part of the territory and in 1816 Indiana had 

become a state. 100 

Like many emigrants from southeastern Pennsylvania, in 

the spring of 1817 the Hatfields travelled the Forbes Road 

which ran between Philadelphia and Pittsburgh. From there they 

took a flatboat down the Ohi o River to Cincinnati. 101 After 

purchasing a plot of land in Franklin County, Indiana from the 

federal land office in Cincinnati, the Hatfields embarked on 

h . . 10? h d the last leg of t eir Journey. - T ey traverse the forty 

miles between Cincinnati and Brookville, Indiana by land 

following rough traces. 103 

Thomas built a modest home near Brookville, Indiana which 

sat between the forks of the Whitewater River in southeastern 

Indiana. After clearing and breaking the land, he set out to 

make his living cultivating some of the crops his family had 
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farmed in Pennsylvania: corn, wheat, oats, and rye. :0 4 Thomas 

also grew some tobacco, one o f the best crops in the region. i O: 

Daniel Franklin Hatfield, the Hatfield's first child, was 

born in Brookville, Indiana on March 16, 1818. By 1836, Daniel 

had four younger siblings: Henry was sixteen, Joseph fourteen, 

Elizabeth twelve, and Sarah ten. 106 

Growing Up in Brookville 

During Daniel's childhood, Brookville was just beginning 

to grow. Prior to the War of 1812, few settlers were drawn to 

the area due to the dangerous proximity of several tribes of 

Indians. Platted in 1808, by 1820 Brookville bustled as the 

county seat of Franklin County. 107 Eighty frame buildings, five 

mills, five taverns, seven stores, a new brick courthouse, a 

market house, a jail, and a post office served more than a 

thousand people countywide. 108 A printing off ice published a 

newspaper regularly. Brookville craftsmen stocked local 

families with needed furnishings, apparel, and hardware. 109 

By 1808 an itinerant Methodist minister stopped in 

Brookville as part of the Whitewater Circuit, but the 

Methodists did not build their first church until 1820 . In 

1812 Brookville residents founded a Baptist congregation, 

Little Cedar Grove Baptist Church. In 1817 a second Baptist 

congregation began meeting. A year later, the Presbyterians 

began meeting in the courthouse; they did not have a church 

building until 1840 . 110 
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The Hatf ields were Presbyterian. 111 In 181 7, when they 

first arrived in Brookville, there was no Presbyterian 

congregation, so they attended the Methodist services. 

However, within a year more Presbyterians had settled in the 

area and the Hatfields joined with other families to start a 

local congregation. 

Brookville's growth continued into the 1820s. In 1820 a 

federal land office opened, but Congress moved the office to 

Indianapolis in 1825. As a result, Brookville's economy 

faltered until the late 1830s when planning began to route the 

Whitewater Canal through Brookville. 112 One-fifth of 

Brookville' s houses stood empty and business slowed. The 

formation of Fayette and Union counties, north of Franklin 

County, also contributed to the dip in the county's growth, 

depriving Franklin County of much of its farm land and some of 

its more prominent citizens. 113 Yet, in the early 1830s there 

was still a core of business activity in Brookville. In 1834 

Brookville hosted three cotton factories, eight flour mills, 

and several saw mills. Despite the 1833 cholera epidemic, the 

population hovered around 1000. 114 

Elementary and Secondary Education 

Opportunities for elementary and secondary education were 

limited during Daniel's childhood. Local elementary, or 

subscription, schools usually convened for two terms each 

year, each lasting no longer than three months because of the 
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financial pressures of keeping a teacher paid and a building 

in good repair. Students paid tuition to help with operating 

costs. 115 When funds ran out or teachers were unavailable, the 

school closed. 116 

Students attended school sporadically; winter terms were 

usually more crowded than summer terms, when parents needed 

children at home as farmhands. On the other hand, stormy 

winter weather could shut down school indefinitely until the 

weather improved and travel was easier. 117 Many children had 

several miles to walk to reach the nearest school. u 8 In 1840, 

less than twenty-five percent of Indiana children ages five to 

fifteen attended school. 119 Most students did not progress 

beyond the elementary levels of education. 120 

Even when classes were in session and students in 

attendance, the caliber of schooling varied dramatically from 

place to place. Teachers often came to these schools with 

little formal training beyond their own elementary 

education. 12c It was 1833 before state law required teachers to 

be tested by county examiners on their basic understanding of 

mathematics, geography, and languages. 122 

Curriculum was simple in the elementary institutions. 

Teachers did not separate students into grades or classes; 

rather, one or two teachers taught all ages and levels in the 

same room. 123 Reading, writing, arithmetic, spelling, and 

grammar made up the core curriculum. Sometimes, - · teachers 

included geography and United States history as well. Students 
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usually recited lessons to the teacher, rather than writing 

• ? 4 them out. ·-

County seminaries, established by the General Assembly to 

offer secondary instruction, had more substantial curricula 

than the common schools. Students learned Latin, Greek, and 

English grammars, algebra, geography, astronomy, rhetoric, and 

debate. Teachers taught occasional lessons in science, 

history, and literature as well. Academies and seminaries 

offered similar curricula. 125 Like the common schools, county 

seminaries were technically open to young women as well as 

young men. However, parents very rarely sent their daughters 

to these institutions, preferring instead the female academies 

and seminaries that often functioned as finishing schools. 126 

Daniel's Education 

By 1816 Brookville residents had opened a subscription 

school. 127 In 1830 the Franklin County seminary opened in 

Brookville as well. 128 Daniel and his siblings were able to 

take advantage of both institutions. 

Daniel attended the subscription school from ages seven 

to twelve (1825-1830) . 129 After completing his studies there, 

he enrolled at the county seminary for his college 

preparation. Since Daniel hoped to be a minister, he knew he 

would benefit from a college education and a thorough 

knowledge of the classics. In three years, from the fall of 

1830 to the spring of 1833, (ages twelve to fifteen) Daniel 
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mastered his seminary studies. : Jc With this academic 

preparation, and after taking two years off working as a farm 

hand to earn money, Daniel was ready to begin college in the 

fall of 1835 at age seventeen. 

Daniel's siblings also patronized the local schools, 

although to different extents. Henry attended the subscription 

school but was never very interested. Sixteen years old in 

1836, he hoped to buy his own farm in a few years. Joseph, 

fourteen years old, sporadically attended the county seminary. 

In 1836 he was considering a career in law but did not know if 

he wanted to go to college. A local lawyer offered to take him 

on as a student but Joseph wanted to stay at the county 

seminary for another year or two first to continue his study 

of Latin. Elizabeth, twelve years old, and Sarah, the youngest 

at age ten, both had registered in the subscription school. 

Although Elizabeth had finished the lessons, Sarah was still 

studying there in 1836. 

Choosing a College 

In 1835, Daniel did not know very many other young men 

planning to attend college. In 1830, only 290 young men 

between the ages of fifteen and twenty were enrolled in 

college in the Midwest. By 1840, that number had jumped to 

946. 131 Those pursuing a college degree were usually interested 

in the traditional professions of law, med{cine, or 

ministry. • 2 In 1835 a college-bound young man had more than 
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sixty colleges nationwide from which to choose. :33 In Indiana, 

Daniel had several choices: Indiana College, Hanover College, 

and Wabash Teachers' Seminary and Manual Labor College were 

all open and prepared to grant bachelors' degrees. 13 4 

Like most colleges of the era, these schools were 

affiliated, at least loosely, with religious denominations. 

Because it was a state institution, Indiana College was 

officially nonsectarian, but a Presbyterian president and 

board of trustees controlled the school. 135 Wabash, founded by 

Presbyterian clergymen, was also nonsectarian according to its 

legislative charter. 136 Hanover was affiliated with the 

Presbyterian church as well, although more formally than 

either Indiana or Wabash colleges since it was sponsored by 

the regional Presbytery. 137 Later in the century the Baptists, 

Methodists, Quakers, Catholics, and Disciples of Christ 

established their own institutions of higher education in 

Indiana. 138 

Prospective students had many concerns as they determined 

which college to attend. Since many schools were intended as 

training grounds for frontier ministers, the denomination in 

control of the school could be of great importance. Some 

parents preferred to send their sons to institutions 

affiliated with their own denominations, believing that the 

boys would be more carefully taught how to live as pious 

Christians within that sect. 139 However, most schools admitted 

qualified students of all denominations since the survival of 
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many schools depended on bolstering student numbers and 

bringing in tuition dollars. 14 0 If Daniel's father had been 

concerned about his sectarian education it would not have 

mattered much since the Presbyterians dominated all of the 

mature colleges in the state. 141 

Prospective students and their parents also considered 

the reputation of the school and the men running it. Word of 

mouth was likely to be the first way a boy heard of a college 

and its reputation greatly influenced the choice of whether or 

not to attend. On some occasions, a father encouraged his son 

to attend a particular college based on the respect commanded 

by the school's president or chief faculty member. In the 

1840s John Watson Foster's father rejected Wabash College as 

an option and sent him instead to Indiana University because 

of his profound admiration for Indiana University's president, 

Andrew Wylie. 14 2 

To attract students, colleges made much of their 

similarities to such eastern colleges as Yale, Harvard, and 

Princeton. Several of Wabash's founders graduated from 

Dartmouth College and Miami University, and they modelled 

Wabash on their alma maters. 143 Supporters of Hanover College 

stressed that it had been "organized with prayer. Thus is the 

history of Princeton College, its prototype. 11 144 Indiana 

College, too, had its eastern connections. The institution's 

doors first opened under the leadership of Baynard Rush Hall, 

a Union College and Princeton Theological Seminary graduate. 145 
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The high cost of sending a boy east for a higher education 

made western copies of eastern schools a boon to frontier 

families. 146 

Location was an important factor in college selection. In 

1836 travel to and from school was a very time-consuming 

process, and a prospective college freshman often opted for 

convenience when choosing a college. Students also had to 

consider whether the area was free of disease. College 

founders routinely touted their ins ti tut ion's II healthful 11 

location. The Hanover College catalogue of 1835 stated that 

the town of Hanover was almost completely devoid of 

epidemics. 147 Colleges also boasted of their rural settings, 

away from the corrupting influences of large cities. 148 

Another vital selection criterion was cost. College was 

expensive. Information on the occupations of the parents of 

Midwestern students is less than complete. Many of the fathers 

sending their sons to college were lawyers, doctors, 

ministers, or businessmen. But farmers also sent their 

children to college, perhaps by taking advantage of manual 

labor programs or sending their sons for only part of the 

degree course. 149 

In 1836, tuition at Wabash Teachers' Seminary and Manual 

Labor College was $5.00 for each of the three terms; room and 

board was another $1.00 to $2.00 a week. 150 In addition, a boy 

had to pay for wood, lighting, and washing. 151 If he _ could not 
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afford to buy them, a student could borrow textbooks from the 

smal l college library or from the local public library. 152 

Indiana College cost about $15.00 for both terms, plus 

$1 .00 to $2.00 per week for room and board and the additional 

expense of fuel. 153 It cost much more, however, to attend 

Hanover College. Tuition for two terms was $25.00, accompanied 

by a room fee of $4.00 per year, fuel and light bills at $8.00 

per year, board at $1.50 per week, and washing at $6.00 per 

year . 154 

Students attending Hanover and Wabash could participate 

in manual labor programs that offered early versions of work

study to help defray the cost of higher education. Hanover 

Col lege faculty allowed students to work two to three hours a 

day farming, operating a printing press, working in a mechanic 

shop, or cutting wood or barrel staves. 15 " James Brown, a 

member of the Hanover class of 1835, remembered going "away to 

the cooper shop to shave, or joint staves, prepare hoops, or, 

'put up' barrels. 11 156 A Hanover boy could make from five to ten 

cents an hour with the chance to accumulate as much as $40.00 

towards that year's college bills. 157 

Meanwhile at Wabash in 1834, the Board of Trustees 

dictated that students wishing to board with the steward's 

f amily in Forest Hall would work two to three hours each day 

fo r five cents an hour. During the week, the work could be 

done in two shifts of an hour or an hour and a half. On 

Saturdays, students did their labor in one shift. 158 Students 
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worked in the institution's ten-acre garden, the wagon maker's 

shop, and the carpenter's shop. Other tasks included making 

rails, cutting wood, and working in the college cooper's shop 

(built in 1834) . 159 During his student days in the late 183 Os, 

John Cowan made five to six cents an hour for his efforts. The 

college steward served as superintendent, overseeing the 

student labor. However, professors occasionally helped monitor 

the work as well. 160 

Neither Hanover nor Wabash was able to sustain their 

manual labor programs beyond 1839. 161 Paying students wages and 

buying the necessary equipment was expensive, especially in 

the wake of the financial panic of 1837. Few schools had funds 

to spare. Students also lost valuable study time while 

completing several hours of chores each day. 162 

Daniel's Choice 

Like many college boys, Daniel hoped for a career as a 

Presbyterian minister. In examining his options and 

considering his educational background, Daniel and his father 

determined that the Wabash Teachers' Seminary and Manual Labor 

College was the best fit for their circumstances. Although 

travel between Brookville and Crawfordsville was time

consuming, there were state roads available between Brookville 

and Indianapolis, and Indianapolis and Crawfordsville. 163 

Wabash offered the training Daniel would need to ·serve the 

Presbyterian Church in his career and the men who would train 

30 



him were of the highest caliber. Several of them were ordained 

ministers thernsel ves. ~ 6 ~ 

Just as important, attending Wabash cost only about 

$77.00 a year. 165 Mr. Hatfield, a farmer of modest means, was 

concerned about the cost of sending Daniel to college. He had 

already been faced with fees for sending Daniel's siblings to 

the subscription school and some of them to seminary. By 

participating in Wabash's manual labor program, Daniel could 

earn between $30.00 and $40.00 towards these annual expenses. 

He had already spent two years as a farm hand saving money for 

tuition. By living frugally, Daniel hoped that he could pursue 

a degree at Wabash without taking a term or two off to earn 

money for tuition. However, he is well aware that such a 

hiatus in his studies may be necessary. His father is limited 

in his ability to help Daniel with his expenses. 

Wabash College 

In Crawfordsville, Indiana on November 21, 1832, nine 

men, five of them Presbyterian ministers, first outlined 

Wabash College. Several of them had graduated from Dartmouth 

College or Miami University and brought to the meeting their 

· 166 Th d t . d t f. h own college experiences. ey e ermine o open irst t e 

Crawfordsville Classical and English High School--a private 

school--with the goal of applying as soon as possible to the 

state legislature for a college charter. 16 7 Williamson Dunn, 

influential in the founding of Hanover College, donated 
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fifteen acres for the school's use. As legend has it, the 

following day the founders walked out to the tract, knelt in 

the newly fallen snow and uttered a prayer of dedication on 

the site of the new Christian institution. 168 

In December 1833, Professor Caleb Mills taught the first 

classes to twelve eager young men in Forest Hall. ~69 Soon 

after, the Indiana General Assembly granted a college charter, 

with the provision that the school be nonsectarian. The 

Presbyterian roots of Indiana College and Hanover College had 

raised concerns about denominational domination. So the 

Crawfordsville Classical and English High School became the 

nondenominational Wabash Teacher's Seminary and Manual Labor 

College. 170 

Daniel's Trek to College 

Daniel needed several days to travel the nearly one 

hundred and fifteen miles from Brookville to Crawfordsville 

and Wabash College. The ubiquitous mud of Indiana's unpaved 

roads often delayed coaches or stopped them altogether. In 

1837, Indiana Asbury University student Thomas A. Goodwin 

spent four days travelling from Brookville to Greencastle, 

about one hundred and twenty miles. The first coach to 

Indianapolis was canceled. Once in Indianapolis, Goodwin 

boarded the St. Louis stagecoach to Putnamville. Halfway 

there, the coach got stuck in the mud. By the time the coach 
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reached Putnamville from Indianapolis, it had been on the road 

twenty hours. :: : 

Daniel sometimes took a stage coach from Brookville to 

Indianapolis like Goodwin, traversing the road which had been 

built between the two in 1822, and then taking another coach 

from Indianapolis to Crawfordsville. In 1824 surveyors laid 

out a state turnpike connecting Indianapolis and 

Crawfordsville. However, the road was of poor quality and 

unpaved, with planks laid down across swampy areas. 172 The 

drive between Indianapolis and Crawfordsville took around 

fifteen hours in good weather, with coaches progressing at 

about five miles an hour and stopping occasionally for meals, 

or to change and water the horses. 173 

When Daniel had no money for the stage coach but had 

plenty of time, he walked the distance or begged rides from 

passing wagons. Usually, since he had a longer trip to make 

than some students and went home infrequently, Daniel chose to 

take the coach or a horse. On the occasions when he took a 

horse to school, one of his brothers would accompany him to 

school and then ride the horse back to Brookville. 

Daniel could depend upon his trip to or from school 

taking several days. Convenient stops were to be had in 

Rushville and Indianapolis. There, Daniel found meals and 

lodging to break up his journey. 
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Crawfordsville in 1836 

Upon arriving in Crawfordsville in 1835 and 1836, Daniel 

found a frontier town with a population of about 1000. 174 In 

1823 Major Ambrose Whitlock had platted Crawfordsville, then 

a settlement of about a dozen families. Shortly thereafter 

residents constructed a two-story log courthouse, and Congress 

established a land office in town, much like the one opened in 

Brookville. The public sale of land in the county began in 

December 1824, boosting the number of Crawfordsville and 

Montgomery County residents. 175 There were soon two general 

stores, a post office, and a tavern, as well as mills and 

artisans' shops. 176 By 1831 the business of the 3,000 county 

residents made a new two-story brick courthouse necessary. By 

1835 the town had nearly 200 homes, most made of logs. 177 

Coming to Wabash for the first time in 1836, Silas Jessup 

found his first night's accommodation at the Ristine Hotel in 

Crawfordsville. 178 In addition to Ristine's tavern and hotel, 

Wabash students in the 183 Os could stay at one of several 

other hotels, shop at two general stores and two groceries, 

and read the weekly Crawfordsville Record. For crises or 

professional services, there were two resident doctors and a 

lawyer. '-' 9 There were also numerous grist mills along the 

creek, providing local farmers with places to process their 

grain. 180 
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Until the 1850s, residents had no bank at which to keep 

their savings. There was no public theater either and in its 

absence the local churches hosted many of the public programs 

and events. 181 By the 1820s Crawfordsville boasted of Baptist, 

Presbyterian, and Methodist congregations. In 1822 the 

Baptists constructed a log church at the edge of Sugar Creek 

on Washington Street and within several years they had opened 

a subscription school. Occasionally, the Baptists loaned their 

church building to other local denominations who were without 

meeting places. 182 

In 1824 the Presbyterians established First Presbyterian 

Church. The Methodist circuit began including Crawfordsville 

in 1825, however, it was 1835 before the congregation was 

large enough to warrant a resident preacher, rather than an 

i tinerant one. In 1836 the Episcopalians arrived in 

Crawfordsville, formed a parish, and the following year built 

St. John's Episcopal Church at Market and Water Streets. 183 

"Town and Gown" 

The interests of Crawfordsville residents were always 

intertwined with those of Wabash College. From the genesis of 

a college, community support was vital. Without a community 

willing to provide local students, house out-of-town students, 

offer basic services, and help finance construction of 

buildings, a college was doomed. 
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But the mingling of villagers and students went beyond 

the fundamentals of housing and fund raising. They of ten 

crossed paths during leisure activities and special events. 

Eighty-five students made their presence felt in a town of 

1000. Students patronized local church events, attended the 

occasional religious revivals that came through town, and 

showed interest in local political and social meetings and 

organizations. Celebrations on Washington's birthday and the 

Fourth of July always brought out a crowd and the college 

faculty often canceled classes for the day. 184 

In addition to the students going into town, the local 

residents frequently came to the college for events. It was 

not uncommon for businessmen to attend the oral examinations 

at the end of a term. 1 85 Literary exhibitions featuring student 

compositions and orations also drew the public. 18 6 

Daniel's College Campus 

In 1835, Wabash College had few buildings. With stiff 

competition for students and funds, frontier colleges often 

struggled to erect a single building. Several years might 

elapse before the trustees had the funds to erect a campus of 

several academic and dormitory buildings. 

The original campus of the Wabash Teachers' Seminary and 

Manual Labor College stretched along Sugar Creek, half a mile 

northwest of Crawfordsville. A rough wagon road ran several 

hundred yards north of the school. The sole school building--
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Forest Hall- - stood surrounded by walnut, sugar maple, May

apple and papaw trees. ~0 - Completed late in 1833, Forest Hall 

was an unassuming building perched on a small hill. 198 Silas 

Jessup, first travelling to Wabash College and Forest Hall in 

1836, vividly remembered his first impressions: 

In due time we started for the College. As yet I 
had not seen the College building. Our line of 
march [from Crawfordsville] was west over a fence 
into a field--down by the Dunn spring, round into 
the woods by a path that was somewhat worn--Soon we 
came in sight of an unpretentious frame building, 
unpainted, directly in the line of the path we were 
in. Where is the College building? was asked--down 
here, was replied, and soon we passed into the 
building and into a room 12 x 16, with very 
primitive desks and seats, and a few young men and 
lads assembled. Soon the President and Professors 
appeared and the exercises commenced. 189 

Lew Wallace was similarly dismayed by what he found upon 

arrival at Wabash in 1836: 

About the middle of the afternoon we drew up in 
front of the basement entrance of the college . 
The basement was of the dugout style of 
architecture, fronting north, and sunk half in a 
rise of the ground to the south. A low door, 
flanked with dirty windows of eight-by-ten lights, 
was the principal feature of that part of the 
building. I raised my eyes, and swept the unpainted 
elevation. I remember yet the spasm of 
disappointment that struck me. 190 

Forest Hall had two stories above the basement. Since the 

building was on a hill, the basement opened at ground level on 

one side. 191 The college steward and his family lived in the 

basement which included a kitchen, dining room, and cellar. 192 

The first story contained a chapel (which doubled as a 

recitation room) as well as the president's recitation room. 

Two other professors had recitation rooms on the second floor. 
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Three unfurnished "student rooms" filled the remaining space 

on the first and second floors. 193 A cistern provided water for 

the building. 194 

Several small support buildings were also part of the 

campus. In 1834 the trustees approved the erection of a log 

cooper's shop for the manual labor students. 195 They reserved 

ten acres for the institution's garden. 196 Two years later the 

Prudential Committee designated three-quarters of an acre, 

close to Forest Hall, for a potato patch. They also approved 

the construction of a smokehouse and a new privy. 197 By 1837 

faculty homes enhanced the modest campus. Professors Edmund 0. 

Hovey, John S. Thomson, and Caleb Mills built cottages close 

together on land they purchased from the college. Prior to 

183 7 faculty members and their families rented houses in 

town. i 9 S 

In 1835 the trustees bought about 150 acres more 

accessible to town and to major roads than the original site; 

they sold a hundred acres of the new land for a profit of 

several thousand dollars. 199 Forest Hall had become 

increasingly cramped, necessitating a larger school building. 

The trustees planned to build a new brick building, later 

known as South Hall, on the new lot, half a mile from 

downtown. 200 In the spring of 1835 the Prudential Committee of 

the college let the construction contract for South Hall and 

began circulating the plans for the impressive building. 201 
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However, South Hall was not ready for use until the spring of 

1838. 202 

Admission Requirements 

Upon arrival at Wabash, Daniel had to apply for 

admission. Admission requirements ln the 1830s were 

rudimentary, and gaining entrance was hardly a lengthy or 

complicated procedure. In 1833 the Trustees of Wabash College 

declared that 

any person desirous of improving themselves in 
English learning, or of obtaining a liberal 
education, may apply to the teacher and by him be 
directed to the treasurer to pay the tuition fee 
for the session. And when any such presents to the 
teacher the treasurer's receipt he shall be 
considered a regular member of the school. 203 

Silas Jessup, arriving in Crawfordsville in 1836, reported: "I 

presented my credentials to the College officers, and 

succeeded in securing a place to board and room. 11 204 

In 1840, Wabash faculty and trustees expected incoming 

freshmen to pass examinations in English, Latin, and Greek 

grammar; Caesar's Commentaries; Sallust; Virgil; arithmetic; 

and basic algebra and geography. 205 If a boy could not keep up 

with the college work, he might attend the preparatory 

department. If even preparatory work was too difficult, some 

colleges sent the pupil home to study until he was properly 

prepared. 206 

But requirements for admission went beyond academic 

preparation. In 1835, the Hanover College faculty was 
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concerned that a boy have a "fair moral character. 11 2:- The 

Wabash Teachers' Seminary and Manual Labor College also 

required their arriving pupils to demonstrate good morals. 

Passing the entrance exams was not enough to guarantee 

admission. 2 08 

Daniel fulfilled the academic admission requirements by 

having completed the college preparatory course offered at the 

Franklin County seminary. When he travelled to Crawfordsville 

in the fall of 1835, he took with him letters of reference 

from his seminary teacher and a Brookville clergyman 

confirming his good moral character. After a meeting with the 

faculty to review his qualifications, Daniel was ready to 

attend Wabash. 

Wabash's Academic Year 

In 1836, Wabash Teachers' Seminary and Manual Labor 

College students attended classes during three terms. The 

first term began on the second Wednesday of September and 

usually concluded between December 22 and 24. After a week and 

a half off, students reconvened for a shorter eleven-week term 

beginning in early January and ending in mid-March. Students 

then had another week and a half vacation. The third term then 

began and continued until the second Wednesday in July. 

Commencement exercises completed the academic year. Students 

then departed for a nine week hiatus. 209 
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The Wabash College Student Body of 1836 

Gender 

In the fall of 1835 Daniel Hatfield joined an all male 

student body at Wabash Teachers' Seminary and Manual Labor 

College. 210 By the 1840s, Indiana girls had a few local 

options. Saint Mary-of-the-Woods opened in 1840 as a Catholic 

academy for women, and during the 1842-1843 academic year 

Franklin College admitted young ladies with young men. 211 But 

during Indiana's antebellum years these institutions remained 

unusual: most female academies were nothing more than 

finishing schools. In the mid-1830s, Crawfordsville girls 

could attend Miss Riley's school, which offered a rudimentary 

education. 212 In 1839 Reverend Mr. Pratt's Female Academy, 

emphasizing etiquette and Bible study, opened near Miss 

Riley's school. 213 

Race 

All of the young men at Wabash were white. 214 Indiana's 

first integrated institutions included the Eleutherian 

Institute in Lancaster ( founded in 1849) and the Union 

Literary Institute in Randolph County (1846). However, neither 

school progressed beyond a preparatory curriculum. 215 
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Student Body Size and Age 

Upon his arrival in the fall of 1835, Daniel was one of 

eighty-five students enrolled at Wabash Teachers' Seminary and 

Manual Labor College. 216 Only a small number of these students 

were working towards a bachelor of arts degree; the first two 

graduates did not receive their degrees until the spring of 

1838. Many students took only part of the college course or 

were enrolled in the preparatory department. 217 

The ages of the students varied. Students as young as ten 

years old attended the preparatory department; most boys in 

the college course ranged in age from fourteen to twenty-five, 

although some sought a college education in their thirties. 218 

John M. Cowan, an 1842 Wabash graduate, recalled that the 

first three graduating classes "were composed of men fully 

grown 11 , most in their mid to late twenties. 219 Daniel, starting 

college at age seventeen and expecting to graduate ~at twenty

one, was not unusual. 

Place of Origin 

The majority of students who attended Wabash in the 1830s 

came from Indiana, particularly the western counties. Many of 

them even came from Crawfordsville families. In 1836 only 8 

percent of the student body came to Wabash from out of state. 

Indiana College and Hanover College drew predominantly Hoosier 
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boys as well, but they also enrolled Pennsylvanians, and 

numerous southern students, particularly Kentuckians. 

Occasionally, these Indiana schools attracted students from 

states even farther away, such as New York and Mississippi. 220 

Most boys came from rural areas or small towns. ::: The 1836 

Wabash College catalogue often listed a county rather than a 

specific town when it gave the place of origin of its 

students. 222 

Student Retention 

Students did not arrive equally prepared for college, so 

collegiate faculty had to cater to different levels of 

ability. Preparatory departments provided for some of these 

varying needs . 223 Other inadequately prepared students 

registered as "irregulars" when they first attended college. 

Irregulars enrolled for only a portion of the college 

course and in many cases never graduated. If a boy was 

unprepared for the full college course he might take only the 

classes in which he was deficient until he could handle the 

standard course of instruction. At that stage he would 

register as a regular student. 224 In 1845, David Monfort sent 

two boys to Hanover College. Realizing that they had studied 

very little algebra, he wrote to Hanover president Dr. John 

Finley Crowe suggesting that the boys would be best 

accommodated as irregulars until they caught up with their 

classmates. 225 
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Specific career goals also led students to register as 

irregulars. A job might require that a boy obtain only some of 

the skills gained from a college education. 220 The Indiana 

University catalogue in 1843 expressed concern over the 

growing trend of taking only segments of the college course 

and then hurrying into the work world. The faculty and 

trustees encouraged any student wishing to attend Indiana 

University to complete the entire four-year course whenever 

possible. 227 

Financial concerns sometimes led a student to register as 

an irregular, completing only as much of the college course as 

he could afford. Wabash and Hanover students in the 1830s had 

the option of working several hours a day to earn money 

towards their tuition and board bills. These work-study 

programs helped to put college within reach of a wider range 

of young men. 228 

A poor student attending another college was not as lucky 

and might be forced to take a term or two off to work until he 

could afford another term's tuition, room and board, since 

schools did not offer scholarships based on either need or 

merit. 229 By the late 1830s an adult could spend several 

hundred dollars for a "scholarship" that would allow a 

student--usually a son or grandson--to enroll tuition-free for 

a certain number of years. If the donation to the school was 

large enough, the "scholarship" might be perpetual. 230 Only 
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occasionally did college trustees allow an indigent student or 

a minister's son to study for free. 23 ~ 

Faculty and Staff 

The faculty and their families oversaw the daily lives of 

college boys. Caleb Mills, the professor of languages at 

Wabash, had taught at the school since 1833. 232 John S. 

Thomson, the professor of Mathematics and Natural Philosophy, 

joined him a year later, as did Edmund 0. Hovey, professor of 

Natural and Moral Science. 233 

In the fall of 1835 the college's first president, Elihu 

Baldwin, arrived and completed the ins ti tut ion's faculty. 234 By 

the following year, Baldwin had taken charge of the 

instruction of moral and intellectual philosophy, and 

Professor Hovey had begun to teach his pupils chemistry and 

natural science. 235 Lew Wallace, attending the preparatory 

department for a few months in 1836, studied under a tutor 

named Barlow as well. 236 

Student reports of professors vary, but on the whole show 

respect and sometimes admiration. Professor Baldwin was very 

popular with his students. In 1840, as he lay on his deathbed, 

each student went to his bedside to pay his last respects. 

Students saw Professor Thomson in a different light; Thomson 

was quiet and undemonstrative, interacting with students very 

little outside of his math and natural philosophy classes. 

Professor Hovey likewise did not enjoy a close relationship 
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with the pupils, although they did not dislike him. Hovey 

spent much of his time in the East soliciting contributions 

for the college, and so was in less frequent contact with the 

boys. 237 

Professor Mills, on the other hand, spent much of his 

time with the preparatory students. An energetic man who 

lectured in "cocked eye and staccato tones," Mills expressed 

more sympathy towards his students than any of the other 

instructors, earning the favor of students of all levels. 238 As 

for tutor Barlow, Wallace reported him to be "of the army of 

indiscriminates who think they are doing their duty in giving 

impossible tasks to helpless incapables, and, if they are 

small, punishing them. 11 239 

The trustees also had a hand in the school's operation 

and the students' lives. Many of them were clergymen trained 

at eastern colleges who had helped to found Wabash College. 

However, their primary concerns involved the budget and 

planning processes. Most of the daily matters were handled in 

d . d 240 turn by the faculty an presi ent. 

Living Arrangements at Wabash 

College boys had limited options for room and board, 

since few early Indiana colleges had dormitories. If rooms 

were available in college buildings they were limited in 

number so students made arrangements to live with local 
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families• =~- Regardless of the circumstances, students often 

doubled up and shared rooms. 2 ~.2 

A small number of Wabash students stayed in Forest Hall 

for $1.00 a week. The three available rooms were unfurnished 

and students had to buy their own beds and bedding. 20 Since 

Forest Hall had little space, many students found room and 

board with families in town. Usually this arrangement cost 

between $1. 50 and $2. 00 a week. 244 The Trustees of Wabash 

College pointed out in the 1844 catalogue that residing with 

respectable local families provided a degree of parental and 

moral care, and was a wiser alternative for students than 

independent living. 245 

For meals there were several choices. A student might 

board with the family from which he rented a room. However, 

Mary Hovey, the wife of Wabash professor Edmund Hovey, 

reported to her sister Emily that board in Crawfordsville was 

expensive and difficult to find in conjunction with a room. 246 

Wabash students involved in the manual labor program could eat 

at the common table kept by the steward in the basement of 

Forest Hall. The labor done by the student defrayed the cost 

of his meals. 247 

Students at Indiana College and Hanover College in the 

1830s had similar choices between living in a college building 

or staying with local families. But some students were 

creative about finding their meals. Boys at Hanover formed a 

boarding club. They rented a dining room and kitchen, hired a 
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cook and voted on a menu. The resultant cost--about $1.20 per 

week- -was cheaper than boarding with local residents. 243 Other 

Hanover pupils started their own vegetable gardens and 

"batched it" or "kept Bachelor's Hall"--slang for cooking for 

oneself. 249 

Daniel's Living Quarters 

By 1836 the new college building--South Hall--was well 

underway, with provisions in the plans for dormitory space for 

more than one hundred boys. 2 50 When South Hall opened in the 

fall of 1838, Daniel would have had his own "lodging room," as 

well as a study room shared with one other student. The cost 

was $2. 00 per term with bedsteads and heat stoves provided. 251 

For his first three years, however, Daniel had to be 

content with other accommodations. Like most of the boys he 

rented a room from a family in town. Upon arriving at 

Crawfordsville in 1835, Daniel stayed at the Ristine Hotel for 

a few nights. After gaining admission to the college course 

and meeting some other students, he found that Samuel Evans--a 

sophomore from Covington--was looking for a roommate at the 

Widow Cooper's house in town. Daniel agreed to share the room 

with Samuel for his freshman year. They continued on at Mrs. 

Cooper's house for the 1836-1837 school year as well. 252 

Mrs. Hannah Cooper lived about a mile from school. The 

boys slept in the loft of the one and a half story -home. The 

room had exposed beams, no windows, and was not plastered. 253 
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Furniture was sparse. Each boy had a mattress and bedstead on 

which to sleep. They shared a table and two chairs for 

studying, and a wash basin and pitcher. 254 Although they lived 

at Mrs. Cooper's home, they took their meals at Forest Hall 

with some of their classmates. Since Daniel and Samuel both 

participated in the manual labor program, their daily earnings 

covered the cost of their meals. 

According to John Cowan, a member of the class of 1842, 

there was a standard path between the town and the college. 

Students living in town--including Daniel and Samuel--took a 

path west of Grant Street, going between the Dunn House and 

the tanyard. Veering northwest through the forest, students 

hopped several rail fences and then arrived at Forest Hall. 255 

Rules to Live by 

All of Indiana's institutions of higher education 

required that their students behave morally and politely. 

Boards of trustees described their style of discipline in much 

the same way. Indiana College and Wabash College strove to 

govern "paternally." Hanover touted "benevolent paternalism" 

f d . . 1. 256 as the best form o iscip ine. 

The list of taboo activities was almost identical for 

Wabash, Hanover and Indiana College. Faculty and trustees 

prohibited students from playing cards, drinking, neglecting 

their studies or truancy, swearing, using firearms, or 

fighting. 257 Dancing or participating in and attending the 

49 



theater could also d . h t 25s lea to punis men . Indiana College 

students could be admonished for treating strangers 

)C... ~ 

discourteously or speaking ill of the college and faculty. --

Faculties further dictated a student's religious life. 

The Wabash faculty held compulsory prayer services in the 

college chapel every morning and evening. 26° Campus rules also 

mandated church attendance on Sunday. Which church was left to 

the student's discretion, but church attendance was 

required. 261 To round out the boys' religious training and 

experience, Wabash president Baldwin presented a "familiar 

Biblical lecture" each Sunday morning, which all pupils had to 

attend. 26 2 Most Indiana colleges had similar rules, even the 

nonsectarian Indiana College. 263 

Revivals were common in antebellum college communities 

and Wabash was no exception. 264 Professor Hovey boasted that 

until the Civil War every graduating class had at least one 

opportunity during its four-year tenure for conversion and 

confession, al though revivals were not held annually. 265 On 

March 28, 1838, the Wabash faculty recorded that thirty 

students had been born again that term, and that out of 

ninety-four students, sixty were "hopefully pious. 11 2 6 6 

Breaking the Rules and Paying the Price 

But regardless of the clear dictation of expected 

behavior, the boys did not always follow these guidelines. 

Students frequently played pranks on each other and on 

50 



f aculty. In 1840 students at Wabash College stole the clapper 

f rom the school bell, rendering it difficult for faculty to 

summon them for classes. 26 ' Drunkenness, swearing, fighting, 

were not unheard-of. In 183 7, a group of Indiana College 

students "indulged in the use of boisterous and profane 

language, drinking and gambling" while in Putnamville. Word of 

this escapade reached the ears of the faculty and they 

promptly disciplined the students. 26 8 

Pranks, lapses in decorum, and flagrant misbehavior 

carried consequences. Faculty members took a variety of 

ac tions upon discovering student mischief. Very often, they 

kept records of student behavior and informed parents of their 

child's record. 269 In 1834, Wabash faculty gave every student 

a "certificate of character and deportment" at the end of each 

term. 270 How severely the faculty punished a student for 

mi sconduct often varied according to the offense, the 

student's previous record, and the degree of repentance shown. 

The hierarchy of punishments tended to start with 

lectures--given privately by the president if the offense was 

minor, or in front of the student body for a more 

reprehensible act--and extended to a period of suspension or 

expulsion. Often the student could appeal a punishment before 

the faculty or trustees. 271 At Wabash, skipping class or chapel 

twice resulted in being called before the faculty. 272 Attending 

the theater meant a public reprimand. If caught again, or if 
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a boy participated in "thespian amusements" the faculty would 

dismiss him. 273 

In a few cases, students would be sentenced to a period 

of "rustication" and sent off campus. 274 C.P. Bacon, a Wabash 

student who had been admonished repeatedly for his behavior, 

was, after much repentance on his part, not dismissed. 

Instead, the faculty required that he spend the rest of the 

term studying under the watchful eye of a preacher in 

Thorntown. They then allowed him to return to take the final 

exams. 275 Likewise, in 1836 a Hanover student guilty of 

drunkenness, fighting and neglecting his studies was sent to 

the country for a week. 276 

Daniel's Behavior--and that of his classmates 

During Daniel's freshman year, in December 1835, the 

Wabash faculty dismissed Basil Barrickman. Barrickman had 

repeatedly used profanity and threatened one of his fellow 

students with violence. 277 When the faculty offered him the 

opportunity to defend himself at their meeting, he failed to 

show up. The faculty, frustrated with Barrickman's habit of 

disrupting the college with "boisterous and profane language" 

and his recent threat to another student's life, expelled 

him. 278 They sent Barrickman home to his mother with an 

explanation of the dismissal. 279 Permanent dismissal could 

prevent a student from completing his education elsewhere, as 
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most colleges required proof of honorable dismissal from 

previously attended institutions. 2 8° 

Daniel- -having seen the consequences of misbehavior- -

tried to obey most of the rules. He slept through morning 

prayers a few times and had to explain his actions to the 

faculty. He also indulged in a game of cards and a little 

whiskey with his literary society brothers every once in 

awhile, but was never caught. He faithfully attended church on 

Sunday, choosing to patronize Crawfordsville's First 

Presbyterian Church. 

The Daily Grind at Wabash 

Daniel's college day started early. A bell summoned 

students for morning chapel and classes. 281 Classes generally 

took up the rest of the day. Students commonly had three or 

four recitations and lectures each day with other time to 

study independently. There might also be some leisure time 

before supper. 282 The Wabash faculty required students to be in 

the school building and at their studies between 9:00 a.m. and 

noon, and 1:00 p.m. and 4:00. 283 Manual labor students spent 

two or three hours--divided into two shifts--working in the 

college garden or cooper's shop. The boys squeezed the work in 

d d • 2 8 4 
between classes, chapel, an stu y time. 

Wabash students also had compulsory evening prayers in 

the chapel. After supper and chapel the faculty expected 

students to complete their studying before retiring. 285 There 
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were always students who ignored these strictures. In 1836, 

Indiana College professor Ebenezer Elliott chastised the 

junior class in his recitation for not having prepared their 

lessons thoroughly- -or in some cases, at all. 286 

College students and faculty did not view weekends as 

relaxing days meant for extracurricular activities. On 

Saturdays, most schools had quizzes on the week's material or 

opportunities for students to deliver orations or read 
, , ?87 compositions. - In 1835, Wabash students appealed to the 

faculty to eliminate Saturday exercises. Although the faculty 

refused, they shortened Wednesday lessons. 288 

Class time 

Daniel and his classmates spent much of their time 

attending and preparing for their classes. In 1835, seventy

eight boys attended Wabash classes in the preparatory, 

scientific, and teachers' departments; only seven students 

enrolled that year in the classical, or collegiate course as 

freshmen. 289 At the start of the 1836-37 academic year, there 

were five freshmen, five sophomores and two juniors in 

attendance, no one having yet reached the level of college 

senior. Seventy-three others attended classes in the 

preparatory, scientific, and teachers' departments. 290 

In 1836, the four-year collegiate course in which Daniel 

was enrolled was much the same as at other schools. 291 Faculty 

even chose the same textbooks. The core of the college 
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curriculum was classical; emphasis was on the study of Latin 

and Greek, in preparation for careers in the ministry and in 

law• Modern language courses were scarce. 292 Works used for the 

study of Latin and Greek came from Sallust, Ovid, Horace, 

Homer, Cicero, Virgil, Caesar, Livy, Xenophon, and the Bible. 

History, rhetoric, and logic rounded out the humanities 

portion of the collegiate course. 29 3 

Mathematics also had a place in Indiana's classical 

curriculum. Professors covered algebra, geometry, 

trigonometry, and occasionally calculus. 294 Classes in the 

sciences were limited and usually inadequate because of the 

difficulty of hiring knowledgeable professors; lab instruction 

was almost unknown. 295 Science classes included geography, 

chemistry, geology, and astronomy. Students also studied 

natural philosophy and natural history. Less frequently, 

professors lectured on botany, mineralogy, and optics. 296 

Seniors took an interdisciplinary course on moral and 

mental philosophy, focusing on social, ethical, and moral 

issues. The president of the institution generally taught the 

class. 297 Students in their senior year also commonly took 

courses in the Evidences of Christianity, political economy 

(comparable to political science), and on the Constitution of 

the United States. 293 

Wabash College adhered closely to the classical course of 

study. Wabash trustees made a point of printing in the 1842 

catalogue that ''the Preparatory and Collegiate course of study 

55 



is as extensive and thorough as that of the best Colleges in 
? '' 

the Country. II -~~ But Wabash was not the only school following 

convention. Indiana College and Hanover also maintained the 

status quo in curricula. In 1830, hoping to receive a college 

charter from the state legislature in short order, the Hanover 

Academy adopted in entirety the curriculum used at Miami 

University. 300 

Although colleges nationwide embraced the classical 

course, many educators in the early nineteenth century 

encouraged the development of more practical courses of 

education. 301 They lobbied for the removal of Latin and Greek 

from the curriculum and supported courses that would prepare 

students for careers as mechanics, farmers, or merchants. 302 

Most eastern schools adhered to the classical course which was 

followed by Yale College. The suggestions made in the Yale 

Report of 1828 helped to keep the classical course of study 

entrenched until the 1860s and 1870s. 303 

Even with their close attention to the classical 

curriculum, Indiana colleges experimented with elements of 

practical curricula and added to students' options. Early in 

their institutional lives, Wabash (1835) and Indiana (1832) 

Colleges added scientific departments and courses of study in 

addition to the classical college course. Young men enrolled 

in the scientific program took everything in the regular 

curriculum except Latin and Greek and generally added a few 

· . th . 304 H d . d extra courses in science, ma or surveying. anover i not 
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officially begin its scientific program until 1852, although 

the faculty had always excused some students from the 

classics. 305 

Most scientific courses took three years, as opposed to 

the four-year collegiate path. However, graduates of the 

scientific department often received only a certificate, not 

d . l 306 h a ip oma. Jon Cowan, a Wabash student in the late 1830s, 

aroused parental concern when he refused to take Greek. 

Without it he could not graduate. Mrs. Baldwin, the wife of 

the college president, and John's mother spent great energy 

persuading him to change his mind. 307 Indiana College student 

Charles Lasselle received a similar lecture from his father on 

the benefits of the regular course. 308 

Since many students later taught school, many schools 

also had normal departments to train teachers. By 1836 Wabash 

had opened a teachers' department (comparable to current-day 

education departments) to prepare its future pedagogues. These 

students followed a course similar to the classical college 

curriculum, although they had fewer lessons in Latin and 

Greek, and more in history, geography, spelling, and 

grammar. 309 There were also extra lectures "on the science of 

instruction, 11 designed to prepare them for teaching in common 

schools. 318 Like the scientific courses, the teachers' 

department curriculum usually took only three years to 

complete. 311 
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In addition to these innovations, Indiana colleges also 

gradually increased the availability of language instruction . 

By the mid 1830s Wabash juniors had the option o f learning 

French or Hebrew in their third term in the place of calculus. 

Indiana College students had a similar choice by 1829; however 

the selection of · French or Hebrew also required an extra 

fee. 312 

Indiana College offered another unusual opportunity for 

its students. In most colleges- -Wabash included- -a student 

took the whole college course in its proper sequence to attain 

a degree. Students had little latitude in the courses they 

took. However, beginning in 1831, Indiana College allowed 

seniors to choose one particular area of study on which to 

focus instead of "that, which is pursued in most colleges, of 

blending together a variety of studies." But by 1842, the 

catalogue no longer mentioned such a specialization policy. 313 

Class work was often uninspiring. Indiana pupils 

routinely recited to their professors the content of the 

previous day's lesson. They also completed exercises in 

composition, declamation and rhetoric. Latin and Greek classes 

consisted mainly of translation. 314 Math course work was a 

matter of mastering rules and concepts and then putting them 

to use in problems. 315 Occasionally professors extended the 

curriculum with additional lectures, delving into such areas 

f h · 316 as history or one o t e sciences. 
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In addition to course work, pupils also gave public 

performances. Two or three times a year, each class put on an 

exhibition. Students chose representatives to deliver orations 

in front of the student body and local residents. Faculty 

usually had to approve the speech before the performance; 

being allowed to speak was a privilege, and only those who 

attended to their studies were even considered for the 

honor. 317 

In 1836, Indiana College junior John W.H. Parker gave an 

address on "The Present Condition of our Country;" his 

eloquence and argument, according to fellow student Richard 

Henry Holman, made converts of most of the audience. 318 An 1834 

exhibition at Wabash featured orations on "The Obligations of 

American Citizens," "The Importance of Character," and "The 

Moral Destiny of America. 11 319 

All students gave an additional public performance at the 

end of each term, taking their end-of-term examinations orally 

in front of an audience. 320 The student recited part of a 

literary work and then answered questions about it. At Wabash, 

students took their exams before the Board of Trustees, as 

well as "others who may choose to attend." Often the faculty 

invited well-educated men from the community to sit in on the 

proceedings. 321 At some schools the faculty allowed spectators 

to interject questions. 322 
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Daniel's Class Load 

For part of his freshman year--from September 1835 until 

March 1836--Daniel studied Livy, Xenophon, algebra, and Roman 

antiquities. From April until early July 1836, Daniel shifted 

his attention to such ancient scholars as Horace, Herodotus, 

and Euclid. Throughout the year he and his classmates prepared 

weekly declamations and compositions. 323 Much of the freshman 

work was a review of preparatory subject matter to ensure that 

pupils had a common body of knowledge. 32 4 

When Daniel returned in September 1836 he began his 

sophomore year with more work from Horace, Herodotus, and 

Euclid. Rhetoric joined the list of studies as well. By 

Christmas 1836, Daniel concluded his study of Horace while 

continuing Herodotus and concentrating more on mathematics, 

including trigonometry, logarithms, and mensuration of heights 

and distances. To complete his sophomore year by July 1837, 

Daniel spent the spring studying Cicero and Homer, geometry, 

trigonometry, basic surveying, and navigation. Weekly 

rhetorical exercises continued all year. 325 

In the remaining two years of his college career--the 

fall of 1837 through the spring of 1839--Daniel finished his 

study of Greek and Latin scholars and studied a broader 

spectrum of subjects. As a junior he had exercises in natural 

philosophy (physics and chemistry), astronomy, chemistry, as 

well as preliminary lessons in mechanics, optics, and 

acoustics. Rejecting calculus lessons, Daniel opted for 
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introductory Hebrew. 3"c As a senior he spent more time on 

philosophy and theory, with course work in logic, rhetoric, 

theology and philosophy, and government. Also part of the 

senior course were lessons in natural history (geology and 

biology) , natural theology, and regular declamations and 

disputations. 327 

Free time 

Students always found time for recreation. The natural 

features of the Indiana landscape provided some leisure 

activities. Daniel and his Wabash classmates traversed the 

"Backbone" and "The Shades of Death," natural formations now 

part of Shades State Park in Montgomery County. 32 8 The 

"Backbone" was only a mile from town; the "Shades of Death," 

on the other hand, was eighteen miles away and entertained 

only the more adventuresome. Sugar Creek offered opportunities 

for swimming. 329 F. S. McCabe, an 1846 graduate of Wabash 

College, remembered vividly 

the rambles through the woods; the expeditions to 
the Backbone; the excursions along Dry Branch; the 
lying under the shade of the trees on the 
Campus; the walks by starlight and by moonlight; 
the swimming and the skating. 330 

Frank Moody Mills, a Crawfordsville native and member of the 

class of 184 9, also remembered time spent in Whitlock's 

Hollow, Dunn's Meadow, and Elston's Woods. 331 

Hanover students often swam in and boated on the Ohio 

River, picnicked in the woods, and explored the area 
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waterfalls. Many Hoosier students enjoyed hunting for wild 

game too. 332 A Hanover alumnus 
I reminiscing about his student 

days in the late 1830s, remembered a late night pig roast in 

the woods northwest of campus. 333 Although colleges did not 

establish athletic teams until later in the century, college 

boys often played II townball II and ran impromptu races. 33 4 

Town events also provided social outlets for young 

students like Daniel. In July 1836 Indiana College students 

attended II Frost, Heustis & Co's II circus for twenty-five 

cents. 335 Local churches sponsored lectures and dinners; area 

families held socials and parties. 336 Many college towns, 

Crawfordsville included, had a female seminary, so there were 

young women to court. 337 In Bloomington in 1836, Richard Henry 

Holman routinely called upon Miss Louisa Howe and Miss Sarah 

Tupman and escorted them to and from church and town events. 33 8 

Students created other leisure opportunities as well. 

Indiana College students started a college band in 1836. 339 

Wabash boys, however, would have to wait until 1841 before 

they had instruments and time available. 34 0 In 1836 Hanover 

pupils founded an anti-slavery society. However, the existence 

of such an organization soon threatened to diminish the 

enrollment of southern students, and the trustees quickly 

341 
suppressed the group. 
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Literary Societies 

But the most important social activity for college 

students in the 1830s was the literary society. Students did 

not establish Greek fraternities in Indiana until the late 

1840s. Until then the literary society was the cornerstone of 

a college boy's social life. 342 

College literary club members met regularly, usually on 

Friday evenings, to give orations, read original compositions, 

and engage each other in debate on current issues. Meetings 

sometimes ran until almost midnight, much to the disapproval 

of faculty. 343 But faculty and trustees often saw much to 

praise in literary societies. The Indiana University Catalogue 

in 1840 explained the purpose of the clubs in laudatory terms: 

Such societies are of high value in a Collegiate 
Institution. They teach young men to think and act 
for themselves, preparatory to their entrance upon 
the great drama of life. They tend also to initiate 
the students in the art of public speaking, useful 
in all countries- -indispensable in our own. 344 

Society meetings were also an opportunity to exercise 

leadership abilities and escape from the tight rein of control 

held by the faculty. Students could broaden their narrow 

curriculum with subjects of their own choosing. Society 

members also chose their own officers and, within reason, had 

the freedom to run the societies themselves. 345 

Another advantage to joining a literary society was the 

use of the club's library. College library holdings grew 

slowly in the early nineteenth century, and faculty often 
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limited student access. In 1834, the Prudential Committee of 

Wabash College authorized one of its members to establish a 

library for student use; Professor Hovey stored the books in 

his house near the college. 346 The college agents also began to 

solicit books along with monetary contributions. The holdings, 

however, were minimal, and by 1838 there were only 2500 

volumes. 3 47 For a small fee- -twenty-£ i ve cents a term- -Wabash 

pupils could supplement this meager collection with that at 

the public library in Crawfordsville. 3 4 8 Members of literary 

societies, however, had additional library resources. 

Societies, combining the donations of members and goodwill 

contributions from local residents and alumni, accumulated 

hundreds of volumes which they made available to their 

members. 349 

In 1834 Wabash students organized the college's first 

literary society, the Philomathean. In February 1835, students 

established a rival club--the Western Literary Society--and 

within a year or so the Western Literary Society had as many 

members as the Philomathean. 35 0 By the mid 1830s, students at 

Indiana and Hanover Colleges had several societies from which 

to choose as well. Among the options at Indiana College were 

h · · · 351 the Philomathean and At enian Societies. At Hanover College 

in 1830, the faculty divided students into the Union and 

Philosophronian Societies. In 1834, as the student body grew, 

the faculty established a third society, the Whig. ~52 
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Rivalry between societies was not unusual. When one group 

of students formed a society, a second soon emerged. In 1837 

Charles Lasselle wrote proudly from Indiana College that "The 

Philomathean Society is flourishing finely. We got five 

members last Friday evening . . We have more now than the 

Athenian Society. 11 353 His literary society brother, Richard 

Henry Holman, was similarly excited that the Philomathean 

Society was inducting more new members than the Athenians 

were. He was particularly pleased to woo boys whom the 

Athenians wanted as members and he made no secret of his 

"eternal hatred for the Athenian Society. 11 354 At Wabash the 

Philomathean and Western Literary Societies not only competed 

for members, but also quarrelled over use of the chapel for 

meetings. After much bickering, the faculty forced the 

societies to alternate the semesters that they used the 

room. 355 

To induct new "brothers," active members put forth the 

names of interested boys and then voted on the candidates. 

Western Literary Society initiates at Wabash had to be morally 

upstanding and be approved by a two-thirds majority. Active 

members required them to "promise upon the honor of a 

gentleman not to make known in any way anything which 

transpires during your connection with this Society." 356 

Active society members typically paid dues. The Western 

Literary Society at Wabash required a fifty-cent initiation 

fee as well. 357 Literary society newcomers at Hanover College 
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paid $1.00. 358 Supplementing the dues were fines f o r 

inappropriate behavior at meetings. Western Lits paid anywhere 

from ten and a half to twenty-five cents for an absence or 

fa ilure to perform as required. Disturbing a meeting or 

leaving without permission also resulted in stiff financia l 

penalties. 359 Hanover members of the Union Literary Society 

paid twelve and a half cents if they talked, laughed, or slept 

during meetings. Whispering only cost six and a half cents. 

Reading a book rather than paying attention to the proceedings 

cost them twenty-five cents. 360 

Wabash students began literary society meetings with a 

call to order, roll call, and the reading of the previous 

meeting's minutes. The Western Literary Society elected new 

officers every three weeks. After this routine business the 

declamations, compositions and debating could begin. 3 " 1 Each 

we ek a committee determined the topic of debate for the 

fo llowing week's meeting. Officers permitted members to speak 

t wice on the question being debated--once for no more than ten 

minutes and the second time for no more than fifteen 

minutes . 362 

The topics of debate and discussion for meetings varied. 

Sub jects ranged from national and international politics to 

social and religious issues. In 1836, Indiana College boys 

di scussed 11 the treatment the Catholicks should receive from 

t he denominations. 11 363 Wabash boys debated whether Texas should 

be granted statehood, and when capital punishment should be 
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used. 36 ' Other midwestern college societies discussed poverty, 

the equality of men and women, the composition of a proper 

education, and whether "public revenue" ought t o be spent on 

internal improvements. 365 

About once a term or so, literary societies held a public 

exhibition, inviting local residents and faculty members to 

observe their proceedings. 366 The society would elect several 

of its members to present original orations at one of the 

community churches. Debates and declamations were interspersed 

with musical entertainment in an evening show that could last 

several hours. 367 Societies also routinely engaged 

distinguished speakers to address their groups. They would 

then print these speeches for distribution. 368 

Daniel 1 s Social Life 

Daniel, like nearly every student at college at the time, 

joined a literary society. From his first day at college, 

Daniel was predisposed towards joining the Western Literary 

Society. Samuel Evans, his roommate and a sophomore, had 

helped to found the society the previous winter (February 

183 5) . 369 He was anxious after meeting Daniel to convince him 

to join the Western Lits rather than their rival group, the 

Philomathean. Samuel recommended him for membership and Daniel 

took his oath of secrecy and honor a week later. 37° From then 

on his Friday nights were devoted to Western Literary Society 
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meetings. Every few weeks he had a declamation to prepare or 

a topic to research in readiness for Friday's session. 

Despite his literary society activities, his homework, 

and his manual labor hours, Daniel found time to relax. He 

attended many of the lectures and events held at the First 

Presbyterian Church and sometimes escorted one of the 

congregation's young ladies to a gathering. In warmer weather 

he often swam in the creek and frequently tried to organize 

games of "townball." 

Special Occasions, 1836 

In 1836 Daniel and his fellow students had a unique event 

to attend: the inauguration of Elihu W. Baldwin as president 

of the college. Baldwin had begun his role as president in the 

fall of 1835. 371 However, it was July 13, 1836- -the end of the 

school year--before faculty, trustees, students, and community 

members gathered for an afternoon inaugural ceremony. 372 

The Reverend John S. Thomson, a trustee and professor of 

the college, delineated the president's obligations and 

presented Baldwin with keys to the institution. Baldwin 

responded with an address on "Liberal Education" and its 

composition. Much like the Yale Report of 1828, he defended 

the study of the classics as the only way to train young men 

to live lives of public good, with self control, efficiency, 

and di$cipline of the mind. However, he asserted that physical 
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fitness should not be ignored. Exercising the body was just as 

impo rtant as exercising the mind. r 3 

Vacations 

At most colleges, academic years were divided into two or 

three terms ranging from three to five months each, with 

vacations of one week to several months interspersed. 374 How 

students spent their vacations varied. Students often worked 

during the hiatus. Wabash boys worked as farm hands or as 

teachers in primary or preparatory schools to help pay their 

college bills. 375 

Christmas Day was free of classes; however, the vacation 

time surrounding the day--often about a week--was not always 

long enough for students to reach their homes in inclement 

weather. 376 Students usually spent July 4th as they pleased as 

well. 377 Other free days differed from school to school. In the 

1840s, Hanover students skipped classes on May Day and instead 

attended a picnic with the townspeople. 378 

Daniel's Days Off 

Daniel's first long vacation came at the end of the fall 

term. Around December 23, professors dismissed the students 

for about ten days. With bad weather and a long distance to 

travel to get home to Brookville, Daniel spent Christmas in 

Crawfordsville both his freshman and sophomore years. Several 
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of Daniel's other friends stayed in Crawfordsville too. 

However, his roommate, Samuel, was able to travel to 

Covington. 

Since Daniel was ever-conscious of the cost involved in 

attending college, he used the week of Christmas to tutor some 

of the local children and do odd jobs for his landlady. After 

another eleven-week term, Daniel had another week and a half 

off in mid-March. 379 This time, as the weather improved, there 

were more opportunities to earn money in Crawfordsville. 

Daniel and other boys repaired fences, and repaired and 

sharpened tools for local farmers. 

Nearing the end of the academic year, Daniel and many of 

his classmates celebrated the Fourth of July with 

Crawfordsville residents. In 1836, there was a six-hour gala 

in town including a brass band, a procession to the 

courthouse, and an artillery salute. Townspeople sang 

patriotic songs and listened to a reading of the Declaration 

of Independence. William Bryant gave a speech, after which 

someone offered a toast. Wrapping up the evening, the band 

played more music, and citizens retired to Ristine's Tavern 

and Hotel for a banquet. 380 

Commencement 

Colleges usually held commencement exercises in mid-July, 

after the final examinations. Sometimes other special events 

were scheduled for the same week. Literary societies often 
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ended the year with an exhibition, bringing in a prestigious 

speaker. 38 " The graduation ceremony itself was usually at a 

local church. Wabash's first graduates received their degrees 

on July 11, 1838 at the Crawfordsville Presbyterian Church. 

Graduates at most schools delivered parting orations, 

generally ten to fifteen minutes in length. A graduate from 

several years before might also give a master's oration. The 

college president conferred the degrees and offered a 

baccalaureate address. Music rounded out the program. 38 2 

Commencement week for Daniel 

The third term ended in mid-July. 383 Daniel ended his 

school year in the usual way: he studied for and weathered his 

exams. Afterwards he and his classmates held the first annual 

commencement week exhibition. On Monday and Tuesday the 

Western Literary Society and Philomathean Society hosted 

speakers. Politician Henry S. Lane spoke to the Western Lits 

and Dr. E. Deming to the Philomathean. On Wednesday night 

several of the students presented orations. 384 

After the festivities, summer break began. Since the 

vacation was nine weeks, Daniel headed home to Brookville. He 

spent the summer helping his father and also working at the 

neighbor's farm where he had worked before leaving for Wabash. 
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Further Education and Careers 

College graduates often pursued careers as ministers, 

doctors and lawyers. Many others taught at colleges and 

universities or at secondary schools; Indiana college 

graduates of the early 1800s also commonly became presidents 

of the burgeoning number of midwestern colleges and female 

seminaries. 385 Some graduates entered politics. Although 

business became an increasingly attractive career path in the 

1830s, those who pursued it often did so without a college 

degree. 386 

There was very little in the way of advanced studies. 

Although medical and law degrees were increasingly available 

in the 1840s, many young men still sought apprenticeships 

instead of advanced degrees. 387 Theological education was far 

from uniform. Some denominations required a college degree; 

for others the only requirement for licensure and ordination 

was a fervent desire to preach God's word. 388 

Following the practices of the British universities, most 

colleges gave masters' degrees as a matter of course after a 

student had been out of school for three years. 389 

Occasionally, students presented papers and answered questions 

before they became eligible for the advanced degree. 39 0 "Almost 

any college graduate who remained alive and kept out of jail 

could have it. 11 3 91 In 1842, the Wabash trustees promptly 

resolved that the second degree, viz. Master of 
Arts be conferred free of charge on the Alumni of 
this Institution who shall give evidence, thro the 
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Faculty, that they have 
their graduation in 
professional studies. 3 92 

spent three years since 
literary pursuits, or 

The trustees voted to confer the degree upon all four members 

of the graduating class of 1839. Prior to 1842, honorary M.A.s 

had been awarded only to local men deemed worthy of the 

distinction, not to graduates. 393 Hanover trustees also 

conferred honorary M.A. s starting in the 183 Os. 39 4 

Daniel's Future Plans and Hopes 

At the close of 1836, almost halfway through his 

sophomore year, Daniel still planned to pursue a career in 

ministry. 395 He was interested, too, in perhaps teaching at an 

academy or college, a common second career for ministers. 396 

Consequently, he planned to continue his studies at Wabash. He 

hoped to graduate in 1839, if he was able to continue without 

taking any terms off to earn money. But there was always a 

chance that he would be detained an extra term or two. 

If after graduation he pursues a theological degree, he 

intends to go to either Lane Theological Seminary in 

Cincinnati or Indiana Theological Seminary affiliated with 

Hanover College in Hanover, Indiana. 39 7 Once ordained he will 

very likely settle somewhere new, rather than returning to the 

Brookville area. Ministers who were college graduates were 

typically more mobile than their classmates who chose other 

professions. 398 
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But however much Daniel wishes to complete his formal 

education, few college students were able to do so in the late 

1830s. The financial panic of 1837 and ensuing depression put 

advanced education beyond the reach of most, especially as the 

manual labor programs disappeared . In all likelihood Daniel 

will not finish either. Instead, he and his classmates will 

look for on-the-job and apprenticeship training opportunities 

as they pursue their careers. 
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Conclusion 

Creating living history characters like Daniel Franklin 

Hatfield poses a number of challenges. One of the most crucial 

considerations is the time frame within which to focus the 

character's experiences and how 

experiences with available sources. 

difficulty- -inherent in all study of 

to illuminate those 

There is also the 

history- -of shedding 

one's modern perspective and attempting to recapture the mind

set of an earlier period. The details of everyday life need to 

be ascertained as well, to make the audience's encounter with 

the historical period as realistic as possible. Constructing 

Daniel Franklin Hatfield was not without these dilemmas. 

One of the most difficult aspects of piecing together an 

historically accurate college student was finding historical 

accounts relevant to the necessarily narrow time frame. With 

Prairietown' s interpretative year of 1836, sources had to 

explain Daniel's actions and decisions based on that year. 

With a rapidly growing frontier institution, that was not 

always easy. The daily sights and facilities for Wabash 

students, as well as their activities and practices, sometimes 

changed dramatically within a short span of time, and it was 

occasionally difficult to determine the landscape of college 

life. For example, in 1835 Wabash College trustees purchased 

land for a new campus. Yet, available sources were not clear 

on when college officials and students moved from the old 

campus to the new. Therefore, describing the campus setting 
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for Daniel's daily trek to class entailed piecing together a 

variety of accounts and adding educated guesswork. 

Determining the temperament of people with whom Daniel 

came into contact was also perplexing when focusing on a 

single year. Descriptions of professors, for instance, had t o 

come from students who attended Wabash during Daniel's tenure. 

Fortunately, Wabash College had several alumni from the late 

1830s and early 1840s who wrote addresses for Founders' Day 

and Semi-centennial celebrations. Several of them comment on 

their instructors. While their memories may not always be 

objective, they are the only extant views for the period. 

In the end, the most feasible way to arrive at a full 

picture of 1836 Wabash College life was to abandon that narrow 

focus. Trying to stay as true to 1836 as possible, I studied 

college sources from 1834 through 1842. Since the antebellum 

college experience was remarkably similar from place to place, 

I also supplemented Wabash resources with anecdotes from 

Hanover College, Indiana College, and Indiana Asbury (DePauw) 

University. This broader approach made it easier to marshal 

sources that could define Daniel's environment and activities. 

Even so, there are gaps in information that were 

impossible to fill, such as exactly how the college day was 

structured. Estimates can be made, but no definitive schedule 

drawn. Wabash trustees recorded when students did manual labor 

and attended chapel services, but were silent on the_ class and 

recitation schedules. Very likely, students and professors 
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were so accustomed to their routine that they did not feel the 

need to record it. 

Another challenge faced during the creation process was 

determining what motivated Daniel to attend college. Few early 

college graduates explained their rationales in writing. 

Trying to uncover these motives was an area in which my own 

educational background was a disadvantage. It was a revelation 

for me that in the 1830s college students were such a 

minority. If less than one percent attended college and the 

job market required so little formal training, why would a boy 

even choose to go to college in the 1830s? 

Some young men wrote simply of their intense desire to 

study and learn. But with the high financial costs and low 

practical returns, parents were unlikely to support such a 

frivolous notion unless they saw purpose in it. Some parents 

did acquiesce to send their boys to school for limited skills 

such as book-keeping but not for the entire college course. 

After examining alumni records, personal letters, 

reminiscences, and secondary sources, I concluded that 

although many careers were obtainable with minimal education, 

career goals were still a driving force in the choice of young 

men to enroll in frontier colleges. Many graduates went on to 

traditional professions such as ministry, law, medicine, and 

teaching. For anyone pursuing a traditional profession, 

college course work was a promising path to take, eyen if the 

degree ultimately went unfinished. With such a respectable 
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goal as a ministerial career, Daniel might have had better 

luck than most convincing his father t o let him attend 

college. 

In retrospect, it would have been just as easy- -and 

perhaps more accurate--to have created Daniel as a college 

dropout. Very few college students completed the degree course 

each year and the depression of the late 1830s and early 1840s 

only accentuated this trend. Of course, Conner Prairie 

visitors will meet Daniel in the middle of his college career. 

Although he hopes to finish the course, there is no guarantee 

that he will. Lack of money, illness, family need, or a change 

in career drive could all halt his academic progress. 

Early college life could also have been examined from 

other perspectives, such as by those outside of the 

educational system. One of the most dramatic changes in higher 

education over the past one hundred and sixty years has been 

the growing diversity of the student population. Today's 

multi-racial and co-educational colleges bear little 

resemblance to the white, male institutions of Daniel's day. 

However, telling the story from the eyes of a woman or a black 

man unable to obtain a higher education raises as many 

interpretive problems as it does insights. It could be 

effective to have a young woman with goals reachable only 

through higher education, explaining how she is prevented from 

attaining them. But although such an interpretation would 

illuminate society's priorities and values, it would not lend 
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itself as easily to 

curriculum. It might 

an exploration of college life and 

also obscure the fact that a college 

education was rare, even for men. 

Despite the other stories that could be explored, 

Daniel's narrative can add to a visitor's understanding of 

1830s frontier Indiana by addressing a number of issues. 

Daniel is most likely to pass through town between terms, and 

work as a farmhand, teacher's aid, or at odd jobs to earn 

tuition money. Museum visitors can talk to him about the 

expense of college and how the manual labor program and his 

odd jobs help with some of his fees. The visitor who asks 

about student loans might be met with confusion and those who 

ask about scholarships informed that Daniel's father could not 

afford one. There were few resources for students trying to 

pay for school. 

When Daniel discusses his college course work, visitors 

may be surprised by the narrow and focused nature of the 

classical college curricula- -devoid of "majors," "minors," and 

"electives." But he can also illuminate the many ways that the 

college experiences of the 1830s and the 1990s are not so 

different. Literary societies filled similar social roles on 

campus as Greek fraternities and sororities do today; manual 

labor programs are analogous to work study programs; the 

paternal attitude of early instructors and trustees is still 

identifiable in dormitories with resident directors and 

resident assistants who keep their eyes on student behavior. 
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For visitors who approach the past as quaint and dis t ant, 

there is value in underscoring the continuities in the col l e ge 

experience. Daniel can also add t o Prairietown's discussion o f 

education by explaining the variable nature of frontier 

elementary and secondary schooling and the diverse traini ng 

that he and his college classmates have had. He can also 

comment on how colleges play a role in secondary education by 

providing preparatory programs. 

Daniel's interactions with other Prairietown residents 

will offer Conner Prairie visitors an understanding of 

frontier society's priorities as well. Daniel is unlikely to 

find unilateral acceptance among his neighbors in Prairietown. 

His classical academic training makes him a minority in town . 

The general public often accused college students of spouting 

useless Latin phrases rather than practical knowledge. Many 

residents in town may not understand Daniel's desire--or need

-for a formal education and will consider him arrogant and 

full of unnecessary information. For instance, Mrs. McClure, 

a carpenter's wife, can't read or write and feels that 

learning would be a waste of time better spent caring for her 

family. Some citizens of Prairietown send their children to 

the local subscription school but may not understand why 

anyone would need further schooling. Universal elementary 

education was not a high priority or reality in early Indiana, 

let alone higher education. 
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On the other hand, a few Prairietown citizens are more 

likely to understand Daniel's dedication. Mr. Curtis, a 

blacksmith, and his wife share a deep commitment to education. 

In addition, Prairietown' s physician, Dr. Campbell, is a 

college graduate himself and might encourage Daniel's 

ambitions. Active in the local literary society, Dr. Campbell 

might suggest that Daniel take part as well. After his 

literary society activities and declamation exercises in his 

classes, Daniel is well trained for public speaking. 

By interacting with his fellow Prairietown residents and 

with museum visitors, I hope that Conner Prairie visitors will 

leave with a new understanding of the tenuous place of 

education in Indiana in the 1830s. Although many communities 

founded their own educational institutions, there was no 

uniform, government supported or mandated school system 

available. Colleges served a small number of young white men 

preparing for traditional careers and offered them a rigid, 

classical curriculum. Colleges also provided their local 

communities with resources for secondary education. But by 

having sought a college education Daniel Franklin Hatfield is 

an atypical young man for the 1830s. That fact can tell 

visitors the most about the role of education in frontier 

Indiana. 
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Research Assistant, Joint Archives of Holland, Holland Michigan. Aided patrons, 
processed manuscript collections, handled deeds, updated vertical files, and 
assisted with the monthly newsletter. (September 1990-December 1991) 

PUBLISHED WORK: 
Indiana Alma Maiers: Student Life at Indiana Colleges, 1820-1860. Fishers, 

Indiana: Conner Prairie, Center for the Study of Indiana Life, 1995 . 
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