
Program Background –
Me Others Property

(M.O.P.) Civic Education
Program

Address ing prob lem atic

behav ior remains an issue of

impor tance in most schools.

These behav iors vary in their

lev els of sever ity and prev a --

lence. Such behav iors tend to 

have far-reach ing con se --

quences for school

stake holders. Dis rup tive

behav ior can affect modes of

instruc tion and the nature of

les sons in schools. Fur ther --

more, they can under mine

efforts aimed at mak ing stu --

dents’ learn ing expe ri ences

more excit ing and inter est ing. 

For exam ple, when stu dents

have the pro pen sity for unruly 

behav ior and other dis rup tive

ten den cies, teach ers are

unlikely to include activ i ties

that will make les sons more

inter ac tive (Eliot Cor nell,

Greg ory & Fan, 2010;

Freiberg, Huzinec &

Templeton, 2009). Anti so cial

and dis rup tive behav iors also

make teach ing, for instruc --

tors, less enjoy able. There are 

cor re la tions between dis rup --

tive behav ior and teacher
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turnover rates (Malmgren,

Trezek & Paul, 2005). 

Prob lems of this nature,

also clas si fied as school

safety, have attracted the

atten tion of leg is la tors.

School dis ci pline helps estab --

lish a safe and sup port ive

envi ron ment for stu dents.

There are, how ever, fac tors,

which can under mine the cre --

ation of such envi ron ments.

These fac tors may include

the con duct of stu dents as

well as school staff. Despite

anec dotal evi dence that, for

some stu dents, safety in

school is better than their

homes, the con du cive ness

for the rel a tive safety of

schools is threat ened by stu --

dent behav ior trends and

pat terns (Eliot et al., 2010;

Gagnon, Rockwell & Scott,

2008). 

Hence, mat ters of school

safety remain impor tant fea --

tures of leg is la tion, such as

the No Child Left Behind Act

(NCLB) and Indi vid u als with

Dis abil i ties Edu ca tion Act

(IDEA) (Gagnon et al., 2008).

The NCLB Act dis plays the

fed eral gov ern ment’s cog ni --

zance of the need for civic

edu ca tion pro grams, which

ensure schools’ col lab o ra tive

par tic i pa tion with stake --

holders to fos ter and

enhance vio lence pre ven tion

in and around schools and

learn ing envi ron ments for

pos i tive aca demic out comes

(NLCB, Sec 4002). Sim i larly,

the Indi vid u als with Dis abil i --

ties Edu ca tion Improve ment

Act (IDEIA) notes the crit i cal

role pos i tive behav ior inter --

ven tions and sup ports can

play in address ing the edu ca --

tion and learn ing

require ments of chil dren with

dis abil i ties (IDEIA, 2004).

Both acts make it clear that

includ ing pro grams and activ --

i ties designed to man age

stu dents’ behav ior in school

is a necessary step in

achieving positive student

outcomes. 

As such, schools are

expe ri enc ing pres sures by

var i ous stake holders, such as 

fed eral and state insti tu tions

with over sight of edu ca tion,

to mon i tor and inter vene in

the behav ior of stu dents in

order to cre ate atmo spheres

con du cive to learn ing (Gen --

tle-Genitty et al., 2014).

Par ents are sim i larly inter --

ested in the cre ation of sta ble 

con di tions that will sup port

learn ing in schools (Brad-

shaw, Reinke, Brown, Bevans, 

& Leaf, 2008). The meth ods

and pro grams which can be

effec tive in meet ing these

aims vary. To deter mine pro --

gram effec tive ness a review

of the lit er a ture on school dis --

ci pline is nec es sary and so is

the exam i na tion of pro grams

touted as best prac tice. One

such pro gram pub li cized as a

pos si ble best prac tice is the

Me Oth ers Prop erty (M.O.P.)

civic edu ca tion pro gram.

Herein, we pres ent results to

deter mine the effec tive ness

of the pro gram prop er ties on

three out comes (increase

par tic i pants’ respect for

them selves, oth ers, and prop --

erty). We also pres ent

dif fer ences accord ing to the

par tic i pants’ char ac ter is tics

(age, gen der, and eth nic ity).

In this manu script, we pres --

ent a sum mary of the M.O.P.

pro gram, review of the

literature, methods, findings,

discussion, limitations, and

future research.

The Me Others Property
(M.O.P.) Civic Education

Program
The Me Oth ers Prop erty

(M.O.P.) civic edu ca tion pro --

gram has been imple mented

for over 25 years in local Indi --

a nap o lis ele men tary schools.

It was devel oped and named

by local ele men tary school

social worker Susan Nichter.

The M.O.P pro gram was

designed to enhance the

three aspects of chil dren’s

civic edu ca tion skills: (a)

self-respect; (b) respect for

oth ers, and (c) respect for

prop erty. Nichter believes that 

“every day, school work ers,

and coun sel ors face the chal --

lenge of encour ag ing chil dren 

to make right choices, use

appro pri ate deci sion-mak ing,

and take responsibility for

their choices” (Nichter &

Gently-Genitty, 2014). M.O.P.

Rules is a dis ci pline and com --
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mon lan guage focused

pro gram taught in six 30-min --

ute les sons to stu dents,

par ents, teach ers, admin is --

tra tors and any other

com mu nity part ner about

how to live well and make

right choices. The ‘M’ in the

pro gram is Me, ‘O’ is Oth ers,

and ‘P’ is Prop erty. If you

answer ‘yes’ to any of the

ques tions of “can this harm

me, can this hurt oth ers, or

can this hurt prop erty?” the

per son is advised not to do

the act. If they have already

com mit ted that act how ever,

they are strongly encour aged

to use the 4A’s to cor rect the

mis take or seek amends. The 

4 A’s are a response mech a --

nism used when a per son

has bro ken the M.O.P. Rules.

They must Admit, Apol o gize,

Accept, and seek Amends.

This lat ter com po nent was

not eval u ated in this manu --

script.

The M.O.P. pro gram is

low-cost and can be taught in 

and out side of the class room

for per sons from 5 years old

into adult hood. The M.O.P.

name enables easy rec og ni --

tion and use in every action

and deci sion-mak ing. M.O.P.

can also be thought of as a

cli mate improve ment pro --

gram focused on right and

wrong choices and class --

room/school man age ment.

With six ten ets, it is a via ble

civic edu ca tion program

because:

 1) It is based on core values 

such as honesty, respon -

si bility, and respect; 

2) It is easy to imple ment

and rein force; 

3) It allows all constit u ents

to speak the same

language; 

4) It encour ages thought,

action, and atone ment; 

5) It focuses on attach ment 

instead of isola tion, and

6) It blends with behavior

plans currently used.

The M.O.P. Rules and 4A’s 

response mech a nism offer a

win dow into how we can stra --

te gi cally train to fos ter a

dif fer ence in this and the next 

gen er a tion. It begins by high --

light ing the “storms” of life

encoun tered daily and uses a 

dis cus sion plat form to dis --

cuss deci sion-mak ing steps

to make right choices, steps

to respond when we make

wrong choices, the hard est

time to fol low the M.O.P.

Rules, and dialoguing about

mak ing right choices dur ing

life events. Stu dents begin by

learning the MOP Rules (over

the page). 

Review of the Literature
The man age ment of stu --

dents’ behav ior requires good 

dis ci plin ary inter ven tions and 

mea sures. Dis ci pline is a per --

qui site for a good aca demic

envi ron ment. It is also nec es --

sary for excel lent learn ing

out comes. Dis ci pline in the

school envi ron ment helps

estab lish the con di tions for

stu dents’ growth and suc cess 

(Benshoff, Poidevant &

Cashwell, 1994). 

How ever, stu dent behav --

ior man age ment can be a

com pli cated pro cess. In some 

instances, stu dent mis con --

duct may serve as a fur ther

indi ca tion of a more seri ous

yet uniden ti fied prob lem. It is, 

there fore, inad e quate to

define or clas sify stu dent mis --

con duct sim ply by what is

seen. Deter min ing the very

issues that need to be

addressed can be prob lem --

atic. It can be mis lead ing

sim ply to define behav iors by

what they look like (Barbetta,

Norona & Bicard, 2005).

Again, efforts at address ing

prob lem behav iors in order to 

under stand the cause of a

prob lem by ask ing stu dents

the rea sons for their actions

may also not yield the best

results. This is because stu --

dents may some times fail to,

or may not be able to, artic u --

late fully what the real

rea sons are. In some cases,

this may be because they

them selves are even

unaware of the under ly ing

fac tors of their mis be hav ior

(Barbetta et al., 2005). The

issue of dis ci pline in schools

can be con ten tious and has

often been sub ject to debate

(Benshoff et al., 1994). 

The point of con ten tion

often cen ters on the effect of
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The M.O.P. Rules 

The “M” stands for ME in the M.O.P. Rules

And the question you ask is just this,

 “Could this hurt ME or get ME in trouble?”

Just follow the M.O.P. (spell out) Rules!

That means that I should not do anything 

that puts me in danger.

Like playing in the street…

Using drugs…

Or leaving with a stranger.

It also means that I should do my best

to not “lose my cool” 

and always make sure that 

I follow the “M” Rule.

I don’t want to create a “storm” for me,

So I will not lie, hit or destroy property.

Never teasing or telling lies, is a must.

Because if I do, I will lose respect and trust.

The “O” stands for think about OTHERS.

And the question you ask is just this,

“Could this hurt OTHERS or get OTHERS in trouble?’

Just follow the M.O.P. (spell out) Rules.

That means that I should think about

 the feelings of others.

And not make fun of their sisters,

 friends or mothers.

It also means that I should respect

their property, bodies, and space.

And that I should never make fun of their face.

I must not hurt other’s feelings or their body

Kicking, hitting, pinching, or pushing are all things that 

are naughty.

The “P” stands for think about PROPERTY.

And the question you ask is just this,

“Could this hurt somebody’s property?”

Just follow the M.O.P. (spell out) Rules?

PROPERTY is a “thing” like your

Toys…

House…

Desk or

Clothes…

It belongs to you, your parents, or others—

And even the property that belongs to your sisters and 

brothers.

That means that I should be careful 

And treat each item with respect.

I shouldn’t throw things on the floor—

or even slam a door.

I should return things that I borrow in as good or better 

shape than it was before.

The M.O.P. Rules help us to make choices 

that are right.

And to avoid one of the “storms” of life.

But the only way that they work

is if we stop and think about those

 that we might hurt.

And if you answer “yes” to even one of the three,

Don’t do it!

Don’t do it!

Don’t do it!

So that you and others can live happily 

(Nichter & Gentle-Genitty, 2014)



some dis ci plin ary mea sures

on stu dents. This stems from

the fact that the impact of

dis ci plin ary action extends

beyond behav ior con trol. The

par tic u lar approach to dis ci --

pline employed in any

instance can have wide --

spread impact, neg a tively

and pos i tively, on the over all

devel op ment of the stu dent.

A wrong approach may be

coun ter pro duc tive by caus ing

the prob lem to esca late

rather than sub side. Again, a

wrong approach may under --

mine a stu dent’s self-esteem

and worth, whereas deal ing

with prob lem behav iors in a

good way can bol ster a stu --

dent’s con fi dence (Benshoff

et al., 1994; Hyman,1996).

This is an impor tant point to

note because the essence of

dis ci pline is to ensure proper

growth and devel op ment

(Benshoff et al., 1994; Irwin,

1996). 

Understanding the
Complex Nature and the

Need for School
Discipline Programs
Our soci ety has become

increas ingly vio lent (Leone,

Mayer, Malmgren & Meisel,

2000; O’Keefe, 1997). There

have been extreme inci dents

of vio lence in schools across

the coun try. Stu dents who

are pur ported to have been

bul lied or abused by their

peers have some times

reacted vio lently. In extreme

cases, such vio lent

responses have included inci --

dents of shoot ing (Leone et

al., 2000). With con sid er ation 

of the increas ing lev els of vio --

lence and anti-social con duct

in our soci ety and the dif fer --

ent lev els of risk stu dents

face, school per son nel and

ser vice pro vid ers are uti liz ing

new meth ods to meet stu --

dents’ needs (Hyman, 1996;

Kelly et al., 2010). The

increase in puni tive meth ods

has not done much to

improve the sit u a tion. Puni --

tive mea sures do not

nec es sar ily result in pos i tive

behav ioral out comes for stu --

dents. Some of the mea sures 

being used to address stu --

dents’ prob lems have only

resulted in increases in the

drop out and incar cer a tion

rates of stu dents (Gagnon et

al., 2008). Mod els that see

puni tive sanc tions as the

answer to mis be hav ior fall

into the cat e gory of obe di --

ence mod els (Benshoff et al.,

1994). These are based on

set ting rules for per mis si ble

and imper mis si ble con duct. A 

breach of the rules is met

with pun ish ment. 

Dis ci pline mod els and

pro grams are var i ously cat e --

go rized or named. Benshoff

and col leagues (1994) men --

tion two broad cat e go ries:

obe di ence and respon si bil ity

mod els. Obe di ence mod els

offer stu dents instruc tion and 

direc tion on accept able and

unac cept able con duct. Pun --

ish ment is con sid ered an

ade quate response for wrong

con duct. Respon si bil ity mod --

els on the other hand, focus

on increas ing a stu dent’s

sense of respon si bil ity and

their locus of con trol. Locus

of con trol refers to the degree 

of con trol indi vid u als believe

they have over their actions

and events that affect them

(Benshoff et al., 1994; Kee

Tony, 2003). Thus, stu dents

are encour aged to take own --

er ship of their actions and

behav ior. School staff, mainly

coun sel ors and teach ers,

works col labor atively with the

stu dents to help them

develop that sense of respon --

si bil ity (Benshoff et al.,

1994). 

 School dis ci pline mod els

have a long his tory and con --

tinue to evolve over the years. 

These mod els have dif fered

in their empha sis and focus

(Benshoff et al., 1994;

Hyman, 1996). There is a

push for dis ci plin ary mea --

sures which do not use

cor po ral pun ish ment (Hyman, 

1996). Thus, in the evo lu tion

of school dis ci pline pro grams, 

mod els of dis ci pline have

shifted from hav ing teach ers

prin ci pally in charge of con --

trol ling or address ing stu dent

behav ior to mod els where

school dis ci pline is regarded

as a col lab o ra tive effort

involv ing the stu dent and

school per son nel (Benshoff
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et al., 1994; Malmgren et al.,

2005). In some set tings and

sit u a tions, the col lab o ra tive

efforts to pro mote pos i tive

behav ior, are also orga nized

across agen cies and pro fes --

sions with the engage ment of 

sev eral pro fes sion als such as

school coun sel ors, social

work ers, and school psy chol o --

gists (Cucarro & Geitner,

2007; Gagnon et al., 2008). 

Some of these mod els

are Asser tive Dis ci pline,

which was devel oped by Lee

and Marlene Can ter, Log i cal

Con se quences, devel oped by

Rudolf Dreikurs, and Teacher

Effec tive ness Train ing, devel --

oped by Thomas Gordon

(Malmgren et al., 2005). The

focus herein merges all three

mod els to assert that dis ci --

pline, respon si bil ity, and

con se quence make for effec --

tive pro grams like M.O.P. The

Asser tive Dis ci pline model

belongs to the cat e gory of

obe di ence mod els. In this

model, the teacher is the

prin ci pal archi tect of the dis --

ci plin ary sys tem (Malmgren

et al., 2005; Swinson & Cord --

ing, 2002). The Log i cal

Con se quences model and

the Teacher Effec tive ness

Train ing mod els belong to the 

cat e gory of respon si bil ity

mod els. The Log i cal Con se --

quences model is pre mised

on the assump tion that stu --

dents’ mis be hav ior is often

an attempt at get ting atten --

tion and cov ers a crav ing for

accep tance. This model,

there fore, encour ages accep --

tance of stu dents through

affir ma tive rela tion ships. The

Teacher Effec tive ness Train --

ing model, like the Log i cal

Con se quences, tends to

empha size stu dents’ respon --

si bil i ties and power to

reg u late their own behav ior

(Malmgren et al., 2005). A

vari ety of actions con tinue to

be adopted by schools to

ensure that stu dents acquire

and exhibit good behav ior

while instill ing a sense of

respon si bil ity (Barbetta et al.,

2005; Hawken, MacLeod &

Rawlings, 2007). The M.O.P.

program espouses to do this

especially at the elementary

school level.

Student Characteristics,
Culture, and Early

Childhood Experiences
An aware ness of under ly --

ing cul tural fac tors behind

stu dent behav ior is essen tial

(Elliot et al., 2010). Some pro --

grams fail to incor po rate

mea sures that cater to indi --

vid ual traits and

char ac ter is tics (Gagnon et al., 

2008). It is impor tant to take

note of stu dents’ expe ri ences 

and under stand the nature of 

their rela tional inter ac tions in

their imme di ate envi ron --

ments out side school (van

Tartwijk, den Brok, Veldman

& Wubbels, 2009). Expe ri --

ences exter nal to the school

set ting still con tinue to influ --

ence behav ior dis played in

school. The fac tors tend to

impact stu dent com pli ance

and con for mance to rules

(Skiba & Peter son, 2000). For 

instance, stu dents from less

ade quately func tion ing

homes and envi ron ments

may view the school or class --

room as an exten sion of their

prob lem atic set tings. There --

fore, they may rep li cate

behav ior pat terns from their

poor func tion ing envi ron --

ments. Their inter ac tions with 

teach ers, class mates/stu --

dents, and school author i ties

may be viewed as sim i lar to

occur rences at home. There

may not be a fit between their 

per cep tions of social

interactions in school versus

home (Skiba & Peterson,

2008). 

Chil dren’s upbring ing and 

early expe ri ences of social

inter ac tions tend to influ ence

how they inter act later in life.

Chil dren develop a con struct

of how rela tion ships and

inter ac tions should be based

on these early expe ri ences

(Allen et al., 2002; Mikulincer 

& Shaver, 2007). They

develop a tem plate of human 

behav ior and social inter ac --

tions, which may be at

vari ance with what per tains

in places out side their imme --

di ate envi ron ments. This

affects how they nav i gate

other social sys tems includ --

ing the school (Greg ory,
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Skiba, & Noguera, 2010;

Skiba & Peter son, 2008). 

To inform of the over all

goal of this sec tion, we offer a 

pre sen ta tion of the vari ety of

expe ri ences which influ ence

the dis ci pline sit u a tion in

schools and soci ety. Rubin

(2007) in a study on the

devel op ment of young peo --

ple’s civic iden ti ties and

engage ment in mat ters of

civic con cern, revealed that

what may some times be con --

sid ered apa thy and a lack of

inter est by stu dents in mat --

ters of civic con cern, may well 

be a con scious response

based on their expe ri ences.

Besides stu dent char ac ter is --

tics, other fac tors influ ence

school dis ci pline. Some dis ci --

plin ary mea sures exhibit an

inher ent risk of racial bias

(Skiba & Peter son, 2008).

Racial minor i ties such as Afri --

can-Amer i can, His panic and

Native Amer i can stu dents

receive higher dis ci plin ary

sanc tions (Greg ory et al.,

2010; Greg ory & Weinstein,

2008). Some schools con --

tinue to imple ment

prob lem atic and inef fec tive

pro grams because they have

lim ited alter na tives and

options (Skiba & Peter son,

2008). There is no con sen --

sus among schol ars on the

extent to which racial prej u --

dice and bias accounts for

the high number of minorities 

in the juvenile justice system

(Nicholson-Crotty, Birchmeier,

& Valentine, 2009). 

Avail able lit er a ture also

sug gests that the dis ci plin ary

mea sures meted out to stu --

dents impact sub se quent

involve ment in the jus tice sys --

tem. Some schol ars sug gest

that unjust and dis crim i na --

tory dis ci plin ary mea sures

can result in neg a tive self-ful --

fill ing proph e cies on the part

of stu dents (Nichol son-Crotty

et al., 2009). Fur ther more, as 

revealed by devel op men tal

the o ries such as attach ment

the ory, early child hood expe ri --

ences can influ ence

devel op ment and growth out --

comes (Allen et al., 2002).

These expe ri ences also

include dis ci plin ary prac tices. 

Unfair and dis crim i na tory

prac tices, and stig ma ti za tion

and label ing can result in sit --

u a tions where chil dren grow

up to assume those iden ti --

ties. Chil dren who are cited

repeat edly for behav ioral

infrac tions in school are more 

likely to have con duct dis or --

der and show signs of

mal ad just ment later on

(Nichol son-Crotty et al., 2009; 

Sprague, Walker, Stieber,

Simonsen, Nishioka, &

Wagner, 2001). 

Effectiveness of
Research and

Evidence-Based
Interventions

In a bid to ensure pos i tive 

out comes, a rel a tively recent

trend is the use of

research-based inter ven tions

to address stu dents’ behav ior 

and aca demic issues (Irwin,

1996; Kelly et al., 2010).

There is increas ing appeal for 

inter ven tions to be devel oped 

based on empir i cism. The

use of data-informed inter --

ven tions and prac tices

con tin ues to gar ner sup port

(Kelly et al., 2010). The APA

Pres i den tial Task Force on

Evi dence-Based Prac tice

(EBP) sug gests that the uti li --

za tion of EBP in schools can

help boost stu dents’ psy cho --

log i cal wellbeing and cre ate

the grounds for pro duc tive

learn ing out comes (Amer i can 

Psy chol ogy Asso ci a tion, APA,

2006). The cri te ria used in

this case to deter mine EBP is

the APA’s cri te ria for assess --

ing treat ment guide lines.

Accord ing to this group, Evi --

dence Based Prac tice refers

to the use of research to

inform prac tice. The cri te ria

com prised of two main fac --

tors: treat ment effi cacy and

clin i cal util ity. Treat ment effi --

cacy refers to “a valid

ascer tain ment of the effects

of a given inter ven tion as

com pared with an alter na tive

inter ven tion or with no treat --

ment, in a con trolled clin i cal

con text” (APA, 2002, p.

1053). Clin i cal util ity often

refers to … “the

generalizability of the inter --

ven tion across set tings and

the fea si bil ity of imple ment --
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ing the inter ven tion with

var i ous types of par tic i pants

and in var i ous set tings” (APA,

2002, p. 1056). There are

other ele ments of the cri te ria, 

which include con sid er ation

for group and indi vid ual dif --

fer ences, use of research

evi dence, and con sid er ation

of char ac ter is tics pecu liar to

those to whom the inter ven --

tion is applied (APA, 2006).

As this is the first phase of

the M.O.P. pro gram assess --

ment, herein we only assess

for the effec tive ness of the

pro gram out comes of respect 

for self, oth ers, and prop erty.

The aspects for evi --

dence-based prop er ties

pro pose next steps.

Methods
Participants and Procedure

While the M.O.P. pro gram

has been offered to thou --

sands of stu dents, prin ci pals, 

school social works, and com --

mu nity part ners and has

received strong pos i tive feed --

back, its out comes

assess ments have yet to be

eval u ated. With a call for

more data-informed prac tices 

in pro gram inter ven tions, the

study aimed to assess the ini --

tial effec tive ness of the MOP

pro gram. Data were col lected 

from sec ond and third grad --

ers who par tic i pated in the

M.O.P. pro gram at two local

ele men tary schools, where

the pro gram has been imple --

mented for more than 10

years. For this study, the

pre-exper i men tal design was

used to eval u ate the effec --

tive ness of the M.O.P.

pro gram. After com plet ing the 

pro gram, a 50-item sur vey

was admin is tered to a con ve --

nience sam ple of 70

par tic i pants in atten dance on 

the day of the sur vey. For sec --

ond and third grad ers the

school social work ers read

the survey to them and asked 

them to color in a choice. 

Approx i mately, 52% of the 

par tic i pants were girls; 48%

were boys. About 32% of the

par tic i pants were stu dents

aged 6-8 years while more

than 68% were those aged

9-11years. In addi tion, White

stu dents con sisted of about

76% of the sam ple; more

than 24% were non-White

stu dents. For this study, a

pre-exper i men tal design was

used to eval u ate the effec --

tive ness of the M.O.P.

program. 

Measure

The M.O.P pro gram was

designed to enhance the

three aspects of chil dren’s

civic edu ca tion skills: (a)

self-respect; (b) respect for

oth ers, and (c) respect for

prop erty. The out comes were

mea sured using the assess --

ment tool devel oped in this

study. It involved three

subscales to mea sure the

level of respect for them --

selves, oth ers, and prop erty.

All the items in this instru --

ment were rated on a binary

score (yes-1, no-0) so that

lower grade stu dents com --

pleted the sur vey in a more

user-friendly way. The

summed scores of each

subscale were cal cu lated to

rep re sent the over all respect

for them selves, oth ers, and

prop erty respec tively. (See

Sur vey in Appen dix 1)

Self-Respect. This

outcome was measured

by the sum of 11 binary

items that asked whether

the partic i pants respect

their emotion, choices,

and actions (Ques tion

b1-11). 

Respect Other. The sum

of 11 binary items was

used to measure the level 

of respect for others as to 

whether they respect or

do not hurt others (Ques --

tion b12-22). 

Respect Prop erty. This

outcome was measured

by the sum of five binary

items asking whether

they hurt their own or

class mate’s prop erty

(Ques tion b23-27).

Analysis

With the main goal of

assess ing effec tive ness of

the out come prop er ties, we

eval u ated for the three out --

comes (increase par tic i pants’ 

respect for them selves, oth --

ers, and prop erty) and
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assessed dif fer ences accord --

ing to the par tic i pants’

char ac ter is tics (age, gen der,

and eth nic ity). Descrip tive

sta tis tics were per formed to

eval u ate the over all out --

comes of the pro gram. In

addi tion, an inde pend ent

sam ples t-test was con ducted 

to exam ine the dif fer ences in

the three out comes accord --

ing to the participants’

characteristics. 

Results
Overall Outcomes of the

M.O.P. Program

Table 1 pres ents descrip --

tive infor ma tion about the

major out comes of the M.O.P. 

pro gram. In gen eral, the par --

tic i pants in this pro gram

reported higher lev els of

respect for them selves, oth --

ers, and prop erty. The mean

score of self-respect was

10.07 (SD = 1.32) and

respect for oth ers was 10.47

(SD = 1.27), with a range

from 0 to 11. Finally, the par --

tic i pants’ total scores on

respect for prop erty aver aged 

4.91 (SD=.28) out of 5. 

Outcome Difference by
Participants’

Characteristics
As dis cussed above, the

effec tive ness of the inter ven --

tion for chil dren’s civic

edu ca tion skills tended to dif --

fer by their indi vid ual

char ac ter is tics such as age,

gen der, and eth nic ity. Fur ther --

more, it is nec es sary to

exam ine indi vid ual or group

dif fer ences in the effec tive --

ness of an inter ven tion

accord ing to par tic i pants’

char ac ter is tics. The dif fer --

ence tests, par tic u larly the

t-test was used below to dem --

on strate the appli ca bil ity of

the inter ven tion to indi vid u als 

with diverse characteristics

(APA, 2002).

Outcome Difference by Age

The inde pend ent sam ples 

t-test revealed no sig nif i cant

dif fer ences in the three out --

comes between a youn ger

group aged 6-8 years and an

older group aged 9-11 years.

The mean score of

self-respect of the youn ger

group (M = 10.45, SD = 1.06) 

was higher than that of the

older group (M = 9.90, SD =

1.40). Sim i larly, the youn ger

group (M = 10.64, SD = 1.05) 

was more likely than the

older group (M = 10.31, SD =

1.36) to have a higher level of 

respect for oth ers. Finally, the 
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Outcomes (n=70) Mean SD Minimum Maximum

Self-Respect 10.07 1.32 6 11

Respect for Others 10.41 1.27 6 11

Respect for Property 4.91 .28 4 5

Table 1
Outcomes of the M.O.P. Program

6-8 (n=22)
M(SD) 

9 and older (n=48)
M(SD)

t p (2-tailed)

Self-Respect 10.45 (1.06) 9.90 (1.40) 1.66 .101

Respect for Others 10.64 (1.05) 10.31 (1.36) .992 .325

Respect for Property 4.95 (.21) 4.90 (.31) .807 .423

Table 2
Independent Samples T -Test for Outcome Difference by Age



youn ger group’s score on

respect for prop erty was 4.95 

(SD = .21) as com pared with

the mean score of 4.90 (SD = 

.31) of the older group. (See

Table 2) This result sug gests

that the par tic i pants in this

pro gram, regard less of their

age, per ceived high lev els of

respect for them selves, oth --

ers, and prop erty. How ever,

par tic i pants aged 6-8 tended

to report more pos i tive out --

comes than the group aged

nine and older.

Outcome Difference

by Gender

In gen eral, both boys and

girls in this pro gram indi cated 

high scores on respect for

them selves, oth ers, and prop --

erty (See Table 3). For

exam ple, the girls’ score on

self-respect was 10.22 (SD =

1.44) while the boys’ score

was 9.88 (SD = 1.19) on

aver age. The girls reported

higher lev els of respect for

oth ers (M = 10.69, SD = .82)

than boys (M = 10.10, SD =

1.59). Finally, on aver age, the 

girls scored 4.94 (SD = .23)

on respect for prop erty (boys:

M = 4.88, SD = .33). These

pos i tive out comes were not

sig nif i cantly dif fer ent

between them. How ever, the

scores on all the three out --

comes of girls were slightly

higher than those of boys.

Outcome Difference by

Ethnicity

Sim i lar to the results

above, the three pos i tive out --

comes were not sig nif i cantly

dif fer ent between White and

non-White groups (see Table

4). The White group’s mean

scores of respect for oth ers

and prop erty were 10.42 (SD

= 1.37) and 4.92 (SD = .27)

respec tively, as com pared

with the non-White group’s

the mean score of respect for 

oth ers (M = 10.41, SD =

1.06) and respect for prop --

erty (M = 4.88, SD = .33).

Con versely, the mean score

of self-respect of the

non-White group (M = 10.24,

SD = .83) was higher than

that of the White group (M =

10.01, SD = 1.45). Nev er the --

less, the White par tic i pants

indi cated slightly higher lev els 

of respect for oth ers and

prop erty, but lower lev els of

self-respect than the

non-White participants.

Discussion
Chil dren spend more than 

eight hours of their wak ing
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Girl (n=36)
M(SD)

Boy (n=33)
M(SD)

t p (2-tailed)

Self-Respect 10.22 (1.44) 9.88 (1.19) -.1.08 .286

Respect for Others 10.69 (.82) 10.10 (1.59) -1.97 .056

Respect for Property 4.94 (.23) .4.88 (.33) -.959 .341

Table 3
Independent Samples T -Test for Outcome Difference by Gender

White (n=53)
M(SD) 

Non-White (n=17)

M(SD)

t p (2-tailed)

Self-Respect 10.01 (1.45) 10.24 (.83) .584 .561

Respect for Others 10.42 (1.37) 10.41 (1.06) -.009 .993

Respect for Property 4.92 (.27) 4.88 (.33) -.534 .595

Table 4
Independent Samples T -Test for Outcome Difference by Ethnicity



hours in the school envi ron --

ment. As such, schools have

a respon si bil ity to teach more 

than aca demic con tent. They

must ensure that the cit i --

zenry in their care learn

respon si bil i ties for self, oth --

ers, and prop erty. This

por tion of the cur ric u lum is

often implicit. What we have

found herein, if a spe cific

respon si bil ity or value must

be taught, such as respect for 

self, oth ers, and prop erty, a

civic edu ca tion pro gram is

the best route for such

trainings. This is rel e vant in

under stand ing how to relate

to chil dren and youth. This

audi ence thrives on a model

that is con sis tently enforced

from the top down, where all

are com mit ted, and par ents

are aware. They want to be

account able with rewards

and con se quences. Doing

this well in ear lier grades pro --

vides youth with rel e vant

val ues for the future. A cit i --

zenry with no value of respect 

for them selves, oth ers, and

prop erty in gen eral may lend

itself to a law less coun try with 

no form of control other than

more prisons. 

With the main goal of

assess ing what prop er ties of

the M.O.P. pro gram met evi --

dence prop er ties, we were

unable to prove it as such

because of the lack of a com --

par i son group. We were,

how ever, able to eval u ate

three out comes (increase of

par tic i pants’ respect for

them selves, oth ers, and prop --

erty) and assessed

dif fer ences accord ing to the

par tic i pants’ char ac ter is tics

(age, gen der, and eth nic ity).

The results sug gest that this

pro gram's com po nents were

effec tive in increas ing respect 

for them selves, oth ers, and

prop erty for all par tic i pants

regard less of their per sonal

dif fer ences. There fore the

M.O.P. pro gram can be used

in any school to help increase 

the implicit cur ric u lum of

respect for self, oth ers, and

prop erty. More com par a tive

research is needed to com --

pare the pos i tive out comes of 

M.O.P. to a non-M.O.P. pro --

gram group to deter mine its

over all effec tive ness as an

evi dence based pro gram.

There fore, it can be sug --

gested that all par tic i pants

involved in the M.O.P pro --

gram bene fited, with

increased scores in respect

for self, oth ers, and prop erty

regard less of their age, gen --

der, and eth nic ity. This

research pro vides pre lim i nary 

evi dence that sup ports the

effec tive ness of all com po --

nents of the M.O.P. pro gram.

Finally, this research pro vides 

base line data that can con --

tinue both to track long-term

effectiveness of the M.O.P.

program and to be used to

improve practice outcomes.

Obstacles/Limitations
Although this study sug --

gests a pos i tive cor re la tion

between involve ment in the

M.O.P. pro gram and the three 

out comes, this study can not

rule out a pos si bil ity that the

cause and effect rela tion ship

could have been influ enced

by other fac tors. This is also

true because of the use of a

pre-exper i men tal design,

which used no assigned con --

trol group and where the

out comes were mea sured at

a sin gle point in time — after

the pro gram. In addi tion,

given the fact that lan guage

is impor tant in the teach ing

of this pro gram, it needs to

be con sid ered that this may

have had a test ing effect on

the stu dents and thus

caused them to score higher

than is reflec tive of their

behav ior. For instance, stu --

dents may want to make

them selves look good accord --

ing to cur rent social norms,

such as those which the

M.O.P. pro gram espouses.

Finally, because this study

aimed to assess two grades

of stu dents who received the

pro gram, it nec es sar ily lacked 

ran dom sam pling. There fore,

we can not gen er al ize to the

larger pop u la tion with out fur --

ther research.

Future Research
To fur ther estab lish the

M.O.P. pro gram as an effec --

tive EBP and be able to
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gen er al ize it to a larger pop u --

la tion, fur ther research is

needed. Fur ther research

may focus on com par ing stu --

dents who have par tic i pated

in the pro gram to those who

have not. Other fac tors to

con sider may include eval u at --

ing the pro gram in a vari ety of 

school set tings, with dif fer ent

demo graph ics, and in dif fer --

ent waves. As pre vi ously

stated, the ear lier the pro --

gram is intro duced in the

school, the better it works.

This study also showed that

the effects of the pro gram

were greater for the youn ger

group than the older group,

although the dif fer ences were 

not sta tis ti cally sig nif i cant.

Research, how ever, is needed 

to con firm this belief with

data from mul ti ple waves of

assess ment. In addi tion, tri --

an gu la tion through dif fer ent

means of test ing would

strengthen the val i da tion of

the find ings, per haps through 

stan dard ized mea sure ments

or the use of other records

such as school discipline

reports and attendance.
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